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INTRODUCTION 
Focus 
Over the past decade, numerous professional publications have dealt 
with physical attractiveness as a critical determinant of interpersonal 
success (Barocas and Karoly, 1972; Brislin and Lewis, 1968; Byrne et al., 
1968; Huston, 1973; Walster, 1970; Walster et al., 1966). As a group, the 
studies indicate that physically attractive persons are often viewed more 
favorably than their unattractive counterparts. Evidence also supports 
the contention that attractive people are more successful than unattrac­
tive people. That physical attractiveness is of importance to our culture 
is easily observed in advertising media, cosmetics industry, diet foods, 
and fashions as well as in the increased use of plastic surgery for cos­
metic reasons. 
This investigation concerns the possible effects of students' facial 
attractiveness on teachers' or counselors' expectations. It is hypothe­
sized that some teachers and counselors may expect physically unattractive 
students to be less successful than their physically attractive counter­
parts. If this assumption holds true, an effort will be made to identify 
those factors that provide insight into why some individuals are more in­
fluenced than others by the student's physical attractiveness. 
Need 
Throughout history, individual differences among groups of people 
have been evident. The philosopher in ancient Greece, like the modern day 
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college instructor, likely saw among his contemporaries, students, and 
neighbors persons ranging from stupidity to genius, from narcissism to 
altruism, frm extroversion to introversion, and from emotional stability 
to psychotic breakdown. The school teacher in ancient China, like his 
twentieth century counterpart, noted that seme children found it difficult 
or impossible to master the assigned tasks while a few experienced little 
difficulty. 
That learning is an active process engaged in by the individual stu­
dent is clearly established (Marks et al., 1970). The competent teacher 
may set the stage, provide effective learning experiences, and provide 
assistance when needed; but it is the student who does the learning. 
Moreover, there are a number of problems concerning students that 
educators must understand if they are to direct the students' learning 
experiences effectively. Students differ in inherited capacities, in 
abilities and skills acquired from training, and in experiences gleaned 
from their environment. In fact, there are no two students who are 
exactly alike (Risk, 1958). Because of individual differences, we find 
that a classroom of students does not move together through the steps in 
the learning process, but rather singly. Bugelski (1964, p. 23) aptly 
underscores the importance of recognizing and understanding individual 
differences when he says, "To the classroom teacher, no student should 
ever be a statistic, and individual differences of a wide variety of kinds 
must be considered if teaching is to be successful." Lindgren (1962) went 
so far as to state that a teacher's effectiveness is, generally speaking, 
proportionate to his understanding of the motivation of the learners he 
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supervises. Loree (1959) espouses the virtues of teachers who do not 
expect every child to conform to some pre-established notion of what 
children are like as a necessary prerequisite to effective teaching. 
Do certain characteristics of students result in educators forming 
stereotyped opinions? If so, there exists a possibility that the stereo­
typed opinion could impair the educators' understanding of the students' 
potential for experiencing difficulties in interpersonal relationships. 
The stereotype could also affect the educators' expectations for the stu­
dents' potential to experience difficulties achieving academic success. 
Do teachers and counselors withhold opinions regarding students until 
sufficient information is gathered and numerous meetings have occurred, or 
do teachers and counselors form opinions based on minimal data and first 
impressions? 
Although educators gather some information about students through 
standardized tests and direct interactions, much of their evaluative activ­
ity and formation of expectations depend upon less formal data collection 
procedures. Evidence suggests that educators' opinions of students may, 
in fact, be formed when very little information is available and thus be 
based on first impressions. 
Studies demonstrate that some teachers' expectations relate to the 
sex of the student with girls being favored over boys and receiving higher 
academic marks for comparable achievement (Waetjen, 1965). Some female 
teachers have characteristically expected male students to be more aggres­
sive than female students (Goebes and Shore, 1975). Other investigations 
indicate that the activity level of a child may result in a teacher's 
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assuming that the child will exhibit learning problems in the future 
(Hampe, 1975). Educators have also harbored differing expectations for 
Anglo students as opposed to culturally different subgroups and expected 
less from males than from females when predicting acadanic achievement 
(Buford, 1973). Even a male student's first name has been related to the 
academic marks received, with those children possessing popular first 
names receiving higher marks than those with less popular names (Harari 
and McDavid, 1973). 
Clearly, evidence suggests that some educators' expectations for 
students are based on a single characteristic of the child. Often the 
characteristic is known to the educator prior to his/her meeting the 
student. 
This investigation is limited to the study of students' facial 
attractiveness on the formation of teachers' and counselors' expectations. 
If this investigation demonstrates that facial attractiveness does result 
in differing expectations, teacher and counselor training programs should 
consider providing their trainees with in-service programs aimed at making 
them more aware of possible bias. They could also encourage trainees to 
search out more appropriate sources of information upon which to base an 
expectation or to withhold forming an expectation about the student until 
extensive interactions have occurred. 
Rationale 
Can it be determined that a student's facial attractiveness results 
in differing expectations being formed by educators? Are expectations for 
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a student's probability to experience difficulties when interacting with 
adults, when interacting with peers, and in achieving academic success 
reflected by a student's facial attractiveness? These concerns appear to 
be worthy of an investigation. 
Premature conclusions based on limited evidence have been found to 
limit one's ability to understand a person. Dailey (1952) conducted two 
separate studies where observers made judgments of a subject after reading 
a small amount of data. It was hypothesized that a premature conclusion 
hampers the clinician's ability to profit from further data and to inte­
grate it into his impression. Results showed that when observers make 
judgments based on little information, their ability to develop further 
understanding from additional information was impaired. Premature judg­
ment appears to make new data harder to assimilate than when the observer 
withholds judgment until all the data are seen. This is especially impor­
tant because first impressions or premature judgments have been demon­
strated to set the stage for subsequent interactions such as conmunication 
(Newcomb, 1947; Kelly, 1950). 
Apparently premature conclusions or biases based on limited informa­
tion or first impressions result in an expectancy being established upon 
which future interactions are founded. This expectancy takes the form of 
preconceived fantasies regarding the person's sex, age, size, nationality, 
profession, social caste, temperament, past suffering, hardness, ascend­
ance, friendliness, neatness, and even one's trustworthiness and integrity 
(Allport, 1937). 
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Can these expectancies be conveyed from the observer to the stimulus 
person? Sociologist Robert Merton (1948) hypothesized that one's expecta­
tion was communicated to the subject via subtle cues in the experimenter's 
verbal and expressive behavior. Merton further danonstrated that a 
person's expectations altered his subsequent behavior to such an extent 
that the expected results were produced, thus fulfilling the original 
expectation. The phrase "self-fulfilling prophecy" was coined to account 
for this phenomenon and later was popularized by Rosenthal and Jacobson 
(1968). 
During the 1960's, considerable research focused on the effects of 
experimenters' conduct on the results of their empirical investigations 
(Aronson and Carlsmith, 1952; Brock, 1965; Orne, 1962; Rosenthal, 1966; 
Rosenthal and Fode, 1963; Rosenthal and Lawson, 1964; Zajonc and Brickman, 
1959). These studies suggested that an expectation on the part of the 
experimenter alone could significantly alter the outcomes of investiga­
tions. 
As research into the operation of the expectancy phenomenon has 
accumulated, the complexity of the expectancy process has become more 
apparent. Researchers conducting studies demonstrating the expectancy 
phenomenon were often at a loss to explain how the effect was communicated 
from the experimenter to the subject (Barber et al., 1969). Difficulties 
experienced by researchers in their attempts to explain the expectancy 
phenomenon became controversial with the publication of Rosenthal and 
Jacobson's Pygmalion in the Classroom (1968). Because of the widespread 
criticism of various technical aspects in their experimental designs and 
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failures by other researchers to replicate Rosenthal and Jacobson's find­
ings (Barber et al., 1969; Barber and Silver, 1968a,b), efforts have been 
made to isolate specific stages in the phenomenon (Beez, 1970; Dangel, 
1970; Salvia et al., 1973; Shain, 1972). The results indicate that ex­
pectancy exhibits a selective rather than a pervasive influence and fre­
quently results in insignificant findings. Even when the results are 
significant, it is difficult to establish the manner in which an expectan­
cy is transmitted, retained, and acted upon.. 
Investigations of the self-fulfilling prophecy have not been re­
stricted to the laboratory. The influences of teacher expectations on 
pupil performance also have received close scrutiny (Beez, 1970; Fine, 
1967; Shain, 1972; Berscheid and Walster, 1972). In many of these stud­
ies, it was found that a student behaves in the way a teacher expects him/ 
her to behave. 
There is also evidence to suggest that counselors may harbor expecta­
tions for particular types of students or clients rather than seeing each 
one objectively as an individual. Schofield (1964) found the client 
preferences of three therapists' groups in a clinical setting centered on 
youthful, physically attractive, verbal, intelligent, sensitive subjects; 
i.e., the YAVIS syndrome. This implies that the type of client most pre­
ferred by therapists may be the one who least needs help. Thompson (1968) 
reported similar findings of systematic biases by high school counselors 
for particular client types. Preferred clients as compared to nonpre-
ferred clients were found to rate the value of counseling higher; to have 
higher grade-point averages; and to be enrolled in college preparatory 
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programs. There was also more personality similarity between the counse­
lor and the ideal client as well as more agreement on outcome ratings and 
perception of the problem cause. Ideal clients checked lack of environ­
mental and self-information as being major causes of their problems. The 
nonpreferred clients checked conflict with parents, peers, and school 
authorities and lack of skill categories as causes for their problems. 
There was also a slight statistically significant preference for female 
clients found in the male counselors' ideal client group. In summary, 
these data indicated that school counselors' ideal client types are wide 
ranged and, like their counterparts working in a clinical setting, school 
counselors prefer to work with clients who have the highest possibilities 
for outcome success. 
Goldstein (1962) points out the futility of attempting to conduct 
counseling or therapy with a client whom you find unlikable or for whom 
you hold low expectations for success. Goldstein also states that it 
would be advantageous for school counselors to examine possible client 
biases and direct their energy toward those clients with whom they work 
most effectively. If it should turn out that a large percentage of pro­
spective clients or a large number of a particular client type are not 
preferred, perhaps efforts should be directed toward identifying and 
training those people who do find these "nonpreferred" clients ideal 
people with whom to work. One might also examine the counselors as well 
as classroom teachers to determine if they have any inherent qualities 
that would restrict the number of students that they would view as "pre­
ferred" individuals. 
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In sumnary, pre-judgments and biases often limit one's understanding 
of a person by hampering one's ability to assimilate further data and to 
integrate it into a more complete and accurate understanding of the 
person. The premature impressions may result in an expectancy being 
established upon which future interactions are founded. Unfortunately, 
the expectations may be inaccurate and result in an inappropriate assess­
ment of the individual, his personality, capabilities, and most of all, 
his educational needs. There is evidence that both teachers and counse­
lors may base expectations of student success on cursory information or 
initial impressions of students. 
Problem 
This study seeks to determine whether a student's facial attractive­
ness affects high school teachers' and counselors' expectations for a 
student's probability for experiencing difficulties interacting with 
adults, difficulties interacting with peers and difficulties achieving 
academic success. The subjects (high school teachers and counselors) will 
be asked to read a psychological report that has a student picture 
attached. The same psychological report will contain pictures of differ­
ent students whose sex and facial attractiveness vary. Thus the inde­
pendent variable is student facial attractiveness. 
Null Hypotheses 
For the sake of convenience, the hypotheses were grouped according to 
the treatment of data, with the treatment indicated. Each of the 
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hypotheses was stated as a null hypothesis in order to facilitate statisti­
cal analysis of the data. 
Treatment X 
Two-way analyses of variance via regression (classic experimental 
approach) were employed to examine the between group mean responses of 
full-time teachers, part-time teacher-counselors, and full-time counselors 
to the three dependent variables. 
Hoi: There is no significant difference in the potential for 
peers to experience problems when interacting with physically 
attractive males, physically unattractive males, physically 
attractive females and physically unattractive females as per­
ceived by full-time teachers, full-time counselors, and part-
time teacher-counselors. 
Ho2: There is no significant difference in the potential for 
adults to experience problems in interpersonal relationships 
with physically attractive males, physically unattractive males, 
physically attractive females, or physically unattractive fe­
males as perceived by full-time counselors, full-time teachers, 
or part-time teacher-counselors. 
H03: There is no significant difference in the potential for 
experiencing problems in achieving academic success of physical­
ly attractive males, physically unattractive males, physically 
attractive females, or physically unattractive females as per­
ceived by full-time teachers, full-time counselors, or part-time 
teacher-coun selors. 
H04: There is no significant difference in the potential for 
peers to experience problems in interpersonal relationships with 
physically attractive and physically unattractive students as 
perceived by full-time teachers, full-time counselors, or part-
time teacher-counsel ors. 
H05: There is no significant difference in the potential for 
adults to experience problems in interpersonal relationships 
with physically attractive and physically unattractive students 
as perceived by full-time teachers, full-time counselors, and 
part-time teacher-counselors. 
n 
Hog: There is no significant difference in the potential for 
experiencing problems in achieving academic success of physical­
ly attractive and physically unattractive students as perceived 
by full-time teachers, full-time counselors, or part-time teacher-
counselors. 
Hoy: There is no significant difference in the potential for 
peers to experience problems in interpersonal relationships with 
male students (physically attractive and physically unattractive) 
and female students (physically attractive and physically un­
attractive) as perceived by full-time teachers, full-time counse­
lors, or part-ti%e teacher-counselors. 
Hog: There is no significant difference in the potential for 
adults to experience problems in interpersonal relationships with 
male students (physically attractive and physically unattractive) 
and female students (physically attractive and physically unattrac­
tive) as perceived by full-time teachers, full-time counselors, or 
part-time teacher-counselors. 
Hog: There is no significant difference in the potential for ex­
periencing problems in achieving academic success of male students 
(physically attractive and physically unattractive) and female 
students (physically attractive and physically unattractive) as 
perceived by full-time teachers, full-time counselors, or part-
time teacher-counselors. 
Treatment II 
One-way analyses of variance via regression (classic experimental 
approach) were employed to investigate hypotheses ten, eleven and twelve 
as well as all the sub-null hypotheses appear in the section on Findings. 
Hoiq: There is no significant difference in the potential of 
students for experiencing problems in peer-group relationships 
as perceived by full-time teachers, full-time counselors, or 
part-time teacher-counselors. 
Hon: There is no significant difference in the potential of 
students for experiencing problems in relationships with adults 
as perceived by full-time teachers, full-time counselors, or 
part-time teacher-counselors. 
Hoi2: There is no significant difference in the potential of 
students for experiencing problems achieving academic success 
as perceived by full-time teachers, full-time counselors, or 
part-time teacher-counselors. 
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The muIti-combinational nature of these various groups of data and 
the needs of a statistical analysis require far more specific hypotheses 
than just presented. They are presented this way for brevity, with the 
assumption that they will not hinder clarity for the reader. The expan­
sion of the twelve aforementioned hypotheses to include eighteen sub null 
hypotheses will appear in the section on Findings. 
The results of investigating the secondary concerns of the study, 
i.e., the eighteen one-way analyses of variance conducted to determine if 
the respondent's expectations for the students are affected by the level 
of the student's facial attractiveness vrtien the sex of the student is held 
constant, will appear in the section on Findings. Also included in the 
Findings chapter are the results of the twelve one-way analyses of vari­
ance conducted to determine whether the respondent's expectations for the 
students are influenced by the sex of the respondent or the sex of the 
student when the level of the student's facial attractiveness is held 
constant. 
Definitions 
To facilitate ease of reading, the following definitions are used in 
this study: 
1. Attractive: Unless otherwise noted in the text, attractive or 
attractiveness refers to the physical dimension, specifically facial 
attractiveness. 
2 .  Interpersonal: Relating to, or involving interactions between 
persons. 
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3. Part-time teacher-counselors: Full-time employees with joint 
responsibilities in teaching and counseling. 
Delimitation 
This study has been limited to teachers and counselors within the 
state of Iowa. Districts providing teachers for the study include Belle 
Plaine Coranunity Schools, Benton Conmunity Schools, Colo Community 
Schools, Grinnell-Newburg Community Schools, LeGrand-Dunbar-Ferguson Com­
munity Schools, Marshall town Conmunity Schools, Montezuma Community 
Schools, Nevada Community Schools, Northeast Story County Community 
Schools, North Tama County Conmunity Schools, Roland-Story Conmunity 
Schools and the South Tama County Community Schools. Counselors were 
selected on a state wide basis with the single exclusion of those counse­
lors serving the schools fron which the teacher sample was selected. 
Inferences from the analysis of these data obtained in this study are 
valid if they refer to the teacher populations of the aforementioned dis­
tricts or to the counselors serving within the state of Iowa. Inferences 
made to other populations will be subject to considerably more error. 
However, it is appropriate to use the strategies employed in this study to 
conduct similar investlgatlcr.s with other populations. 
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REVIEW OF LITERATURE 
This study deals with the possible relationship of a student's 
facial attractiveness to the expectations of secondary teachers and 
counselors. A preview of the related literature suggested that the scheme 
of presentation should involve background information regarding the ex­
pectancy phenomenon and investigations related to the effects of facial 
attractiveness on the formation of expectations. 
Background 
While Pygmalion in the Classroom (Rosenthal and Jacobson, 1968) is 
often given credit for stimulating a plethora of research regarding what 
is commonly referred to as the expectancy phenomenon, it should be 
emphasized that the idea of expectancy is not new. As early as 1941, 
Gibson (Gonzali, 1969) discussed the multi-faceted nature of the ex­
pectancy construct by using a myriad of terms which already existed in 
research denoting its presence: "anticipation," "hypothesis," "fore­
sight," "intention," "attention," and "preoccupation." It was concluded 
that expectancy was an absolutely necessary construct to explain a great 
deal of psychological phenomena. 
Approximately five years later, Asch (1946) compiled a great deal of 
research providing extensive evidence for the idea that we see people in 
terms of expectancies. As was predicted, results indicated that even when 
evidence is meager, one strives to form an expectancy of the entire 
person. 
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By 1950, the expectancy hypothesis was receiving consideration as a 
determinant of perception and memory (Bruner et al., 1951). Rotter's 
(1954) social learning theory used the expectancy construct in the postu­
lation that behavior is a function of expectancy and reinforcement. Ex­
pectancy was defined by Rotter as the subjective probability held by an 
individual that a particular reinforcement will occur as a function of a 
specific behavior in a given situation. 
Operating from within Rotter's social learning theory, Cromwell 
(1963) demonstrated the value of expectancy in predicting behavior. He 
found that retardates' expectations of future performance were based on 
the success or failure of previous work. 
By investigating the behavior of mentally retarded persons from a 
social role viewpoint rather than from a deficiency construct. Dexter 
(1958) concluded that much of the retardates' behavior is determined by 
the expectations of others. Dexter's social role viewpoint did not 
attribute the entire difference between the performance of mentally re­
tarded and normal individuals to differential expectations; rather Dexter 
maintained that differential expectation results in enlarging the magni­
tude of difference that actually does exist between the retardates and 
normals. Mercer (1968) saw similar reasons to account for the increased 
likelihood that children with various physical and speech handicaps, black 
children, and children with Spanish surnames will find themselves in 
special education classrooms. 
By the mid-1960s, a diversity had begun to develop in the way re­
searchers had construed the expectancy construct. In commenting on his 
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own view of the construct, Rosenthal (1956, p. 407) emphasized that his 
orientation "... has been more specifically interpersonal. The ques­
tion, for us, has concerned the extent to which one person's expectancy of 
another's behavior might serve as a determinant of that other's behavior." 
No single publication did more to stimulate further research into the 
expectancy phenomenon than Rosenthal and Jacobson's Pygmalion in the 
Classroom (1968). This book was an attempt to demonstrate the existence of 
the experimenter bias effect. The authors argued that a teacher's expec­
tations of a child's behavior have an enormous impact on the child's 
actual behavior. To test this assertion, they conducted an experiment in 
a public elementary school. Students were given a standard IQ test 
(Flanagan Tests of General Ability) and their teachers told that the test 
measured "intellectual blooming." The researchers then chose 20% of the 
children at random and informed their teachers that the test had identi­
fied them as very special children who would "blom" (show a marked intel­
lectual "spurt") within the next year. One year after this deception, the 
same IQ test was again administered to all children. The results revealed 
that the teachers' expectations did indeed have an impact on students' 
performances. The supposed "bloomers" showed far more improvement in IQ 
than the control youngsters did. However, the post-test intellectual 
gains were not uniform across the grades. Gains were especially pro­
nounced for the first- and second-graders who had been labeled "bloomers." 
Thus the teachers' expectations served as a self-fulfilling prophecy. 
These conclusions resulted in a plethora of reactions from the educa­
tional community disputing the legitimacy of Rosenthal's claims. Numerous 
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publications appeared criticizing the methodology used in the study. 
Anong the most influential critics, Thorndike (1968) questioned the ade­
quacy of the measuring instrument when used with first- and second-grade 
children as well as the levels at which significant effects were found. 
This concern has stimulated further efforts in investigating the 
experimenter bias effect, some failing to support it (Barber and Silver, 
1968: Dangel, 1970; Shain, 1972). Other research revealed that the ex­
perimenter bias effect exhibits a selective rather than a pervasive in­
fluence (Dangel, 1970; Salvia et al., 1973). The trend of expectancy 
studies in recent years is to isolate specific stages in examining the 
experimenter bias effect or to limit the time involved, thus acknowledging 
the complexity of the phenomenon (Beez, 1970; Shain, 1972). 
Physical Appearance 
Theoretical considerations 
Early in this century, psychologists were interested in disproving 
comnonly accepted notions regarding human behavior as expressed through 
facial structure. Because an insignificant relationship was found between 
impressions based on photographs and direct interaction with an individ­
ual, further investigations into physiognomy were discontinued. 
However, with the revived interest in interpersonal perception, more 
researchers have expressed a curiosity in physiognomy. These include 
Staffieri (1967), who demonstrated that a preference for the mesomorphic 
body type becomes evident as early as six years of age although it does 
not become significant until about eight years of age. Secord (1958) 
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discussed the influence of physiognomic cues in shaping impressions of 
personality. The two distinctive facial aspects are: structural physiog­
nomy (width and length of face, shape of nose, configuration of the mouth, 
etc.) and facial expression. Secord assumed that the impression of 
personality formed upon looking at a photograph is based upon cues de­
fined as an aspect of the larger perceptual field which may be differ­
entiated with varying degrees of clarity. A cue may be a configuration of 
elements as well as a single stimulus element. Theoretically, in learning 
to respond to cues, a sequential process occurs in which certain aspects 
of the face perceived at different times, in different faces, and in dif­
ferent media eventually acquire stimulus equivalence. Cues which involve 
only limited facial elements may be responded to differently depending 
upon other aspects of the face. 
If, however, one considers the relationships between physical attrac­
tiveness and personality development under the broader classification of 
personality-body type relations (e.g., Sheldon, 1942), the importance of 
demonstrating such relationships is exemplified by McCandless (1960, p. 
47), who stated, "There are suggestions that if substantial and consistent 
personality-body type relations should be demonstrated, patterned types of 
social response may constitute the responsible factor as reasonably as 
genetics." Thus, if relationships exist between physical attractiveness 
and personality-social variables, perhaps their etiology stems primarily 
frcxn social learning rather than any particular innate or constitutional 
factors. 
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There is, consequently, a need for empirical research in the area of 
judgment of physical attractiveness and personality development to deter­
mine what relationships have the greatest credibility. However, before 
one begins to infer relationships about personality development from such 
research, it would seem to be of prime importance to determine when the 
process of judgment of physical attractiveness actually begins; in other 
words, when does it become a relatively consistent process? 
Developmental aspects of the judgment of physical attractiveness 
The youngest children to be used in research to determine the onset 
of stereotyping or judgments based on physical attractiveness were em­
ployed by Karen Dion (1973). Preschoolers aged three to six were shown 
facial photographs of unknown peers who by adult standards would be con­
sidered attractive or unattractive. It was found that subjects reliably 
discriminated differences in facial attractiveness; furthermore, their 
judgments were in the same direction as adults' judgments. Also, the 
children showed a significant preference for attractive children as poten­
tial friends and a corresponding dislike of unattractive children. Final­
ly, consistent stereotypes associated with differences in facial attrac­
tiveness were found. Preschoolers believed that attractive children were 
more likely to behave in a socially acceptable manner, while unattractive 
children were perceived as more likely to exhibit antisocial behavior. 
Inter-rater reliability of physical attractiveness is not unique to 
the preschool child. Cavior and Lombardi (1973) conducted a study in 
which male and female judges at four age levels from five to eight indi­
vidually ranked full-length photographs of males and females eleven and 
20 
seventeen years old on physical attractiveness. The rankings of the 
physical attractiveness of the eleven- and seventeen-year-olds had been 
obtained in a previous study and served as criteria rankings against which 
the results of the current study were compared. Inter-rater realibility 
of the physical attractiveness reached significance among the six-year-
olds and increased until the age of eight, at which time the inter-rater 
reliabilities were of the same magnitude as obtained with the comparison 
groups. Similarly, by age eight, judges were ranking the pictures very 
similarly to the way the older comparison groups had ranked them. In 
addition, judges first learned the physical attractiveness criteria of 
persons closer to their own age group, and by age seven, no differences 
were found between the male and female judges' rankings of the physical 
attractiveness of the eleven- and seventeen-year-olds. 
These findings are congruous with prior research (Cross, 1971) which 
found no age differences in ratings of physical attractiveness assigned by 
age groups of seven, twelve, seventeen, and adult to facial pictures of 
persons seven years old, seventeen years old, and adults. 
The preceding studies investigated attractiveness where there had 
been no prior interaction among the raters and the children in the photo­
graphs. Would the results have been different if the children's evalua­
tions of peers had been in a more natural setting where a prior interac­
tion had existed? In other words, could it be possible that physical 
attractiveness may be more important at the beginning of a relationship 
than after a person is known for a period of time? With extended contact, 
factors such as attitude similarity may become more important than 
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physical attractiveness in determining popularity, and it might be ex­
pected that over time the relationship between physical attractiveness and 
popularity would diminish. 
Using a picture-board sociometric technique, Dion and Berscheid 
(1974) asked young children between the ages of four and six to indicate 
which classmates they liked and disliked and also to nominate peers who 
exhibited various social behaviors. There had been a prior history of 
interaction among the children in the study. With the exception of 
younger females, unattractive children were relatively less popular than 
attractive children. Less attractive boys were more likely to fight, hit 
other children and yell at the teacher. Both unattractive boys and girls 
were seen to be afraid, unlikely to enjoy doing things alone, and as need­
ing help from others. Unattractive children were also named as the 
persons who scared others. In contrast, attractive children tended to be 
perceived as more self-sufficient and independent in behavior. 
A similar study investigating physical attractiveness, perceived 
attitude similarity, and academic achievement as contributors to inter­
personal attraction among adolescents was conducted by Cavior and Dodecki 
(1973). Fifth and eleventh-grade males and females who knew each other 
judged classmates' photographs on physical attractiveness. "Nonknowers" 
(male and female classmates in different schools in same grades) judged 
the same photographs on physical attractiveness. The findings indicated: 
(a) physical attractiveness is scalable by ranking and rating methods, 
which are highly correlated, (b) males and females use similar criteria in 
judging physical attractiveness, (c) knowing the persons being judged 
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affects the judgment of their physical attractiveness, but the judgments 
by knowers and nonknowers are closely correlated, (d) the knowing variable 
has the greatest influence on physical attractiveness judgments of average 
attractive persons compared to persons at either extreme, (e) physical 
attractiveness and perceived attitude similarity are positively corre­
lated with interpersonal attraction at both grade levels, (f) physical 
attractiveness and perceived attitude similarity are positively correlated 
at both age levels, (g) the preponderance of casual direction seems to be 
from physical attractiveness to interpersonal attraction for persons 
ranked as most and least attractive; for average attractive persons, 
casuality appears to be interactive. The hypothesis that physical 
attractiveness decreases in importance relative to interpersonal attrac­
tion the longer a person is known was not supported. Academic performance 
contributed negligibly to interpersonal attraction. 
From the foregoing studies, it appears that children form fairly re­
liable judgments of what constitutes physical attractiveness as early as 
three years of age. Fairly consistent stereotypes associated with facial 
attractiveness are also apparent in preschoolers. By the beginning of 
elementary school, inter-rater reliability of judgments of physical 
attractiveness starts to develop rapidly; and at age seven or eight, 
children's rankings of pictures of individuals eight years old or older 
are similar to the rankings of older children, adolescents, and adults. 
Since there is a high degree of reliability as to what constitutes 
physical attractiveness, it is only logical to question the possibility 
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that good looking individuals compared to their less attractive counter­
parts may be perceived in a more positive light. 
Trait inference 
An early inquiry by Miller (1970) dealt with the relationship between 
physical attractiveness and trait inference among college students. Male 
and female judges were given photographs previously scaled as high, 
moderate, or low in physical attractiveness and were asked to record their 
impressions of the stimulus persons on an adjective checklist. The re­
sults showed high attractiveness to be associated with positive traits, 
the reverse holding for low attractiveness. Essentially, in a first-
impression situation, a person's level of attractiveness may evoke in a 
perceiver a consistent set of expectancies by a process of trait infer­
ence. The status of moderately attractive persons is variable. It 
appeared that as one departs from high-physical attractiveness, a stimulus 
person's sex becomes a more influential impression determinant. The pre­
cise meaning or significance of differential impressions of male and 
female stimulus persons was not clear. 
College students also associated occupational achievement and future 
success with physical attractiveness (Dion et al., 1972). Attractive 
persons were not only expected to attain more prestigious occupations but 
were also predicted to be more competent spouses, to have happier mar­
riages, to be better parents, and to have better prospects for social and 
professional lives. 
Dion's (1972) findings that physically attractive individuals are, 
among other things, expected to have happier marriages does not 
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necessarily come to pass (Berscheid et al., 1972). Their study found that 
attractive middle-aged women expressed less happiness regarding their 
marriages than their less attractive counterparts. Little was offered to 
explain the findings. 
Attractiveness also influences the impressions left on both student 
and professional interviewers (Dipboye et al., 1975). Results of this 
investigation demonstrated that both groups preferred attractive to un­
attractive job applicants, other factors being constant. 
This "what is beautiful is good" stereotype apparently influences 
observers' attributions of responsibility to target persons. Using 
seventy-two male and seventy-two female high school students, Seligman 
et al. (1974) found a significant interaction between physical attractive­
ness and observers' attributions of responsibility to target persons. 
Physically attractive women were seen as more responsible for a good out­
come than unattractive women, while unattractive women were seen as more 
responsible for a bad outcome than attractive women. 
Attractiveness also seems to be associated with support for the 
feminist movement (Goldberg et al., 1975). Photographs were taken of 
thirty young women whose attitudes toward the feminist movement identified 
them as supporters or nonsupporters of the movement. Ratings of the 
photographs for physical attractiveness yielded no differences between the 
two groups. However, when male and female undergraduates were asked to 
identify the women who supported the women's liberation movement, subjects 
significantly chose the less attractive women. Both male and female 
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subjects responded this way irrespective of their own professed attitudes 
toward the feminist movement. 
The more favorable evaluations of attractive individuals extend to 
judgments of actual performance as well. Landy and Sigall (1974) hypothe­
sized that an attractive coed is subjectively believed to have greater 
writing ability than her unattractive counterpart. Male college students 
read an essay that supposedly had been written by a college coed. They 
then evaluated the quality of the essay and the ability of its writer on 
several dimensions. By means of a photograph attached to the essay, one-
third of the subjects believed that the writer was physically attractive 
and one-third that she was unattractive. The remaining subjects read the 
essay without a photograph attached or information about the writer's 
appearance. The quality of the essay was also varied across groups. 
Significant main effects for essay quality and writer attractiveness were 
predicted and obtained. The subjects who read the good essay evaluated 
the writer and her work more favorably than the subjects who read the poor 
essay. The subjects also evaluated the writer and her work most favorably 
when she was attractive, least favorably when she was unattractive, and 
intermediately favorable when her appearance was not known. The impact of 
the writer's attractiveness on the evaluation of her work was most pro­
nounced when the "objective" quality of her work was relatively poor. 
As can be seen, physically attractive persons as compared to their 
less attractive counterparts elicit a more positive response from their 
social environment and have favorable traits attributed to them. Since 
this is fairly well documented, could it be that the positive responses 
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from the social environment might be generalized to the associates of the 
physically attractive individual? Sigall and Landy (1973) explored this 
question by investigating whether a person's perceptions of a male are 
somewhat contingent on the degree of physical attractiveness possessed by 
a female with whom the male might be associated. Two experiments were 
conducted, one which dealt with how college students formed impressions 
of a male stimulus person who was presented either as the boyfriend of or 
as associated with a female coed who was either an attractive or unattrac­
tive woman. As was hypothesized, the stimulus person was evaluated most 
favorably when he was associated with the attractive woman. Least favora­
ble impressions occurred when the male was associated with the unattrac­
tive woman. 
In the second experiment, male subjects predicted the impressions 
that raters would form of them. Subjects, along with a female confederate 
(attractive or unattractive), were to be presented to a rater as asso­
ciated (boyfriend and girlfriend) or as unassociated. As predicted, sub­
jects believed they would be viewed least favorably in the unattractive-
associated condition. 
A similar inquiry by Hartnett and Elder (1973) investigated how indi­
viduals are perceived as a function of their association with others. An 
unattractive male was perceived in a more favorable light when he was 
paired with an attractive female than when he was paired with an unattrac­
tive female. However, an attractive female was liked more when she was 
associated with an unattractive male than when she was paired with an 
attractive male. The increase in rating for the unattractive male when he 
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was paired with an attractive female was expected, but the increase in 
liking for the attractive female when associated with an unattractive male 
was unexpected. The subjects' attitude toward the unattractive male could 
be that the subjects believed the unattractive male must possess a number 
of positive traits to appeal to such an attractive girl. But why an in­
crease in liking for the attractive girl when she was associated with the 
unattractive male? One explanation offered by Hartnett and Elder was that 
attractive girls could by choosing an unattractive mate demonstrate that, 
while she is attractive, male attractiveness is not all that important to 
her. That is, her choice was governed by more noble qualities than physi­
cal appearance. 
The foregoing studies have dealt mainly with perceptions of emotions, 
personality characteristics, and expectancies for future occupational and 
marital success which are difficult to identify or to predict even with 
systematic measuring devices. On the other hand, judgments of stimulus 
persons' social positions have been demonstrated!y accurate when only 
physiognomic cues are available. For example, Christie and Boehm (1970) 
reported that people were able to identify the winners out of groups of 
six contestants for a beauty contest. A study by Terry and Snider (1972) 
demonstrated that college students could accurately match yearbook pic­
tures of opposite sex stimulus persons with the correct one of four possi­
ble social categories: honor student, active in extracurricular events, 
inactive in extracurricular events, and beauty queen (for female stimulus 
persons) or athlete (for male stimulus persons). 
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As the preceding studies did not compare males' and females' re­
sponses, Terry (1975) conducted further research taking into account the 
weaknesses of his prior study by allowing comparisons of responses by male 
and female judges. Twenty-one male and female college students attempted 
to identify the correct social category (honor student, active or in­
active in extracurricular events, and beauty queen, or athlete) of forty-
four photographed male and female stimulus persons. The results supported 
the hypothesis that highly veridical interpersonal perceptions based 
merely on physiognomic cues are possible. Members of those social posi­
tions which are occupied primarily becuase of physical attributes (female 
beauty queens and male athletes) are easily and veridically identified, 
whereas members of categories which imply social/cognitive attributes 
(scholarship and extracurricular participation) are recognized only with 
difficulty. 
In summary, the physically attractive individual has a definite ad­
vantage over his/her less attractive counterpart when it comes to first 
impressions formed by observers. Traits attributed to the attractive 
individual include future success in one's occupation and marriage, one's 
parenting abilities, likelihood for social success, responsibility for 
good outcomes in various interactions, lack of support for the feminist 
movement, greater writing abilities, likelihood of selection as a beauty 
queen or athlete, and as a person whose inferred qualities would increase 
the value of those with whom they associate. Of interest now is the de­
gree to which trait inferences and stereotyping actually influence the way 
people interact with physically attractive or unattractive peers. 
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Dating as a function of physical attractiveness 
The research reported in this section does not directly relate to the 
intent of this investigation; however, to omit it would be tantamount to 
ignoring a significant portion of the literature relative to facial 
attractiveness and people's perceptions and behavior. It is included to 
provide the reader with a more comprehensive understanding of the expect­
ancy phenomenon-
A persons's physical appearance along with his sexual identity is the 
personal characteristic that is most obvious and accessible to others in 
social interaction. Consequently, the effects of physical attractiveness 
on dating and eventual mate selection is of importance. 
One of the earlier attempts to explain the selection process in 
dating and marriage was the level of aspiration theory developed by Lewin 
et al. (1944). Lewin discussed the selection of choices as either "ideal 
choices" or "realistic choices." He concluded that an individual's ideal 
goals are usually based entirely on the desirability of the goal with no 
consideration to the possibility of attaining the goal. An individual's 
fantasy romantic choices are probably based entirely on the desirability 
of the object. One's realistic level of aspiration, on the other hand, 
depends upon the objective desirability of the goal and also upon one's 
perceived possibility of attaining that goal which is affected by his per­
ception of his own skills. Lewin further postulated that one's realistic 
romantic choices are affected by the same practical considerations that 
affect other realistic goal setting; i.e., that since the attractiveness 
of a goal and the probability of attaining the goal are negatively 
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correlated, the goal an individual can expect to attain is usually less 
attractive than the one he would desire to attain. 
Goffman (1952, p. 356) agreed with Lewin's aspiration theory when he 
stated that, "A proposal of marriage in our society tends to be a way in 
which a man sums up his social attributes and suggests to a woman that 
hers are not so much better as to preclude a merger or a partnership in 
these matters." Rosenfeld (1954) added further support to the theory when 
he reported that an individual's choice of a work partner was affected by 
his assumptions about whether or not the partner would reciprocate his 
choice. 
An early attempt to apply the level of aspirations theory to social 
choice was conducted by Walster et al. (1956). They proposed that an 
individual would most often expect to date, would try to date, and would 
like a partner of approximately his own social desirability. A field 
study was conducted in which seven hundred fifty-two incoming college 
freshmen were randomly paired with one another at a computer dance. Level 
of aspiration hypotheses were not confirmed. Regardless of the subject's 
own attractiveness, by far the largest determinant of how much a partner 
was liked was simply how attractive the partner was. Personality meas­
ures, intellectual measures, and high school percentile rank did not pre­
dict couple compatability. The only determinant of the student's liking 
for his date was the date's physical attractiveness. 
Similar research by Coombs and Kenkel (1965) supported the hypothesis 
of the importance of physical attractiveness but with some interesting 
additions. In this study, blind dates were arranged for five hundred 
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college couples using an IBM computer and based on the students' responses 
to a questionnaire giving background information on themselves and stating 
the qualities they desired in a dating partner. Evidence supported the 
hypotheses that women would have higher aspirations than men would for a 
dating partner in the sense of his being a good student, popular, a good 
dancer, a fraternity member, well-dressed, of the same race, and of the 
same religion. It further showed that following the first date, women 
would register a high degree of satisfaction less frequently than men. 
The only quality in which men had higher aspirations than women was that 
of physical attractiveness. Apparently men were much more enthusiastic 
than women about having a good looking partner. 
The foregoing studies failed to support the various hypotheses de­
rived from the level of aspiration theory, that individuals choose to date 
those whose social desirability level is similar to their own. 
In a later attempt to explain the effects of dating choice as a 
function of physical attractiveness, Walster et al. (1966) developed the 
"matching hypothesis" predicting that an individual will choose a date of 
approximately his own level of social desirability when making what Lewin 
called a "realistic" choice. Thus, when making realistic choices, one 
would choose romantic partners of approximately his own level of attrac­
tiveness. It should be noted that Walster et al. defined social desira­
bility as including physical attractiveness, popularity, personableness, 
and material resources. 
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Early studies attempting to prove the matching hypothesis were con­
ducted by Brislin and Lewis (1968) and Walster (1970). Both studies 
failed to support the hypothesis. 
One of the criticisms of the study by Walster et al. (1966) was that 
the study had a lack of salience of social rejection in the computer dance 
experiment. In an attempt to control for this criticism, Berscheid et al. 
(1971) designed two experiments to test the matching hypthesis under con­
ditions designed to emphasize or de-emphasize the possibility of rejection 
by the object of dating choice. Using college students, they found that 
attempts to interact with the opposite sex will be more frequent among 
those of approximately the same level of attractiveness. Thus physical 
attractiveness appears to be gatekeeper for interactions with members of 
the opposite sex. This was evident not only from the matching tendencies 
observed in the two experiments but also from the observed relationship 
between physical attractiveness and dating frequency. Since the two 
attempts to maximize probability of rejection did not seem to affect the 
extent to which matching was evident in dating choice, it was hypothesized 
that the results of the studies were due to the subjects maintaining a 
social contact rather than attempting to achieve contact. It may be that 
the matching hypothesis is a more potent determinant of how desirable a 
person one will be willing to approach than it is of how much another will 
be liked and approached again after initial contact. 
From the foregoing two studies, it would appear that physical attrac­
tiveness is given more value by males than by females. Stroebe et al. 
(1971) provided evidence supporting such a supposition. Male and female 
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college students were shown photographs of the opposite sex. These photo­
graphs had been previously judged as high, medium, or low on physical 
attractiveness and were accompanied by a description of the person in the 
photograph. These descriptions reflected attitudes that were either 
similar, moderately similar, or dissimilar to the attitudes of the viewers 
as reported on questionnaires. The viewers reported his/her liking for 
each person and of his/her preference for each as a co-worker, and of the 
probability that he/she would consider each as a dating or marriage part­
ner. The results indicated that the subjects' attraction was greater to 
physically attractive rather than to unattractive peers, and to peers with 
similar rather than dissimilar attitudes. Similarity of attitude was 
found to exhibit a greater effect for females as opposed to males when 
selecting an opposite sex person to like and to work with. Physical 
attractiveness had a greater effect for males than females when selecting 
a member of the opposite sex for a working partner, for dating, or for 
marrying. Physical attractiveness was also found to have a greater effect 
on males than females when selecting a prospective date than when choosing 
a person as a potential spouse. One's self-rating of attractiveness was 
found to be positively related to date selection thus supporting the 
matching hypothesis. 
Similarity of attitude and physical attractiveness have continued to 
receive the attention of investigators. Black (1974) found the combina­
tion of these two variables to have significant effects on desired friend­
ship and dating. The male subjects also associated physical attractive­
ness and similarity of attitude with intelligence and popularity. 
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Both of the previous studies support Berscheid's (1971) results re­
garding the matching hypothesis. Additional evidence was offered by 
Murstein (1972), who described positive relationships between physical 
attractiveness ratings of engaged couples and couples going steady as both 
greater than and different from the ratings of randomly assigned photo­
graph pairings. 
Physical attractiveness without the help of prior contact or attitude 
similarity between individuals is in itself a singularly powerful stimulus 
for the facilitation of interpersonal communication. When students in an 
introductory psychology course were asked to evaluate strangers of the 
same or opposite sex who were either physically attractive or unattrac­
tive, it was found that interpersonal attraction was g.eater toward 
physically attractive strangers, regardless of sex, than toward unattrac­
tive ones (Byrne et al., 1968). 
The college male also remembers photographs of highly attractive 
female faces for a significantly longer period than he remembered the 
photograph of a moderately attractive female face. Interestingly, the 
subjects also remembered the faces of low attractive females for longer 
periods than the faces of moderately attractive females (Shepherd and 
Ellis, 1973). The memory for physically attractive females also extends 
to their names and the desire of males to date the attractive females in 
the future (Byrne et al., 1970), 
In summary, the early studies investigated the role of physical 
attractiveness and dating from within the framework of Lewin's (1944) 
"level of aspiration" theory. As a group, the investigations failed to 
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find support for Lewin's contentions. Walster et al. (1966) then de­
veloped a "matching hypothesis" in an attempt to predict than an individ­
ual will choose a dating partner of approximately his own level of social 
desirability (a term including physical attractiveness, popularity, 
personableness, and material resources) when making what Lewin had labeled 
a "realistic" choice in the selection of a date. Subsequent studies found 
mixed support for the matching hypothesis along with some interesting 
differences in the way men value physical attractiveness as compared to 
women. From the foregoing studies one might conclude that the precise 
role physical attractiveness plays in interpersonal attraction is a matter 
for future research. 
Desire to please 
Two questions seem to be in order at this point: (a) Under con­
trolled conditions not related to dating, does physical attractiveness 
produce greater liking? and (b) is this always true, i.e., are there not 
situations in which physical attractiveness will be inversely related to 
liking? One such situation was suggested by Mills and Aronson (1965), 
They found students were nrare rewarded by pleasing a physically attractive 
person than when pleasing an unattractive person. Mills and Aronson in­
ferred that when an individual is confronted with a physically attractive 
person a greater drive is aroused to be well received than when confronted 
with an unattractive person. Therefore, if one fails to please an attrac­
tive person, greater frustration and discomfort should arise than when 
such failure occurs in relation to a physically unattractive person. This 
means that pleasing an attractive person should be most satisfying, while 
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failure to please that person should be most disturbing. Sigall and 
Aronson (1969), using male college students, found that when an attractive 
evaluator positively evaluated an individual, he liked her best. The de­
gree of liking for the evaluator was next best for the evaluator who was 
unattractive and presented a positive evaluation. This was followed by a 
situation in which the unattractive evaluator presented a negative evalua­
tion. Finally, liking was least when the attractive person evaluated the 
person negatively. 
Apparently the desire to please a physically attractive coed could 
posssibly extend to the degree of social reinforcement offered by male 
peer. Barocas and Karoly (1972) found that in simulated interaction with 
carefully constructed videotapes, men delivered more social reinforcement 
to a woman who was attractive than to a woman who was unattractive. The 
college male also seems willing to expend greater physical effort to 
please or impress a good-looking female than he does a less attractive 
female (Sigall et al., 1971). 
Possibly the social reinforcement given to an unattractive coed and 
the desire to please her may be due to factors other than physical attrac­
tiveness; e.g., eye contact, physical proximity, etc. Kleinke et al. 
(1975) predicted that mle undergraduates would have more favorable feel­
ings for physically attractive females and for females who maintain high 
levels of eye contact and close physical proximity during a conversation. 
Subjects were placed in a room with a female volunteer for fifteen 
minutes, and participants could talk about anything they wished. The 
females were confederates who gazed at the males for ten percent of ninety 
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percent of the time and moved their chairs closer to or farther from the 
subjects during the conversation. The results showed that females who 
gazed ninety percent of the time were seen by subjects as significantly 
more attentive than females who gazed ten percent of the time. High-
attractive females were consistently preferred over low-attractive fe­
males. 
An interesting study regarding compliance with attractive versus un­
attractive coeds was conducted by Soble and Strickland (1974). A female 
student attempted to arrange interviews with middle-class housewives. For 
half the requests, she appeared physically normal; for the rest she 
appeared to have a deformed back. Half of the requests were for subse­
quent interviews with herself; for the other half, she requested subse­
quent interviews with a different interviewer. As expected, compliance 
was low when the stigmatized stimulus person attempted to arrange future 
interviews with herself; but contrary to expectations, compliance was not 
appreciably higher than in control conditions when the stigmatized person 
attempted to arrange the interview with a physically normal interviewer. 
The results may have been partially due to the "potency" of different 
types of physical stigma. 
As has been determined in the preceding sections, physical attrac­
tiveness is a quality that receives preferential treatment by others: 
Their wants are more readily acceded to, their personal evaluations are 
more potent, others are more socially responsive to them, and others work 
harder to please them. These findings, coupled with the results on 
attraction and stereotyping, suggest that good-looking persons when 
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compared to their less good-looking peers elicit a more positive response 
from their social environment. Thus a self-fulfilling prophecy may be set 
in motion and result in a person's possessing personality characteristics 
which complement his social milieu depending on his/her degree of attrac­
tiveness. 
Personality characteristics of the physically attractive person 
Unfortunately, the author could find only three studies that have 
explored the actual characteristics of the physically attractive individ­
ual as opposed to the characteristics possessed by the less attractive 
counterpart. One of the three studies available that dealt with personal­
ity characteristics of physically attractive versus unattractive individ­
uals was conducted by Kaats and Davis (1970). Relative to women of low or 
medium attractiveness, highly attractive college women were shown to re­
spond more favorably on some aspects of self-description to an experi­
menter. The highly attractive women also reported more frequent romantic 
and sexual experiences than did their less attractive counterparts. 
Of further interest was a study by Cash and Soloway (1975) which in­
vestigated whether an individual's physical attractiveness is related to 
the amount and type of information which he reveals about himself to 
others. Male and female college students were paired randomly to form 
stranger dyads and were asked to prepare and exchange topic-guided self-
descriptions. Self-descriptive protocols were scored for breadth and 
content of self-disclosures, and relationships were assessed between sub­
jects' disclosure indices and their self-rated and partner-rated levels of 
physical attractiveness. Results found the two attractiveness ratings 
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significantly related. The more attractive their self-perceptions, the 
more men disclosed and the nwre favorable their disclosures were apt to 
be. In contrast, the more attractive the women regarded themselves, the 
less self-information they revealed. Disclosure was positively asso­
ciated with partner-rated attractiveness, particularly for the men. 
The most recent study available regarding personality characteristics 
of the physically attractive individual investigated whether attractive 
coeds are more assertive than physically unattractive female counterparts 
(Jackson and Huston, 1975). The experiments consisted of manipulating the 
situation to frustrate the subjects by having them wait for the examiner 
while he or she visited with a confederate at another table. The latency 
of responding to the experimenter's impoliteness was interpreted as a 
measure of assertiveness. The results of both studies found that the 
attractive females were more quick to assert themselves than their non-
attractive peers. However, the subjects' responses to a questionnaire 
designed to measure assertiveness did not result in any distinctions be­
tween the attractive and unattractive subjects. 
The dearth of research into personality characteristics of physically 
attractive and unattractive persons illustrates the need for further 
attempts to ascertain whether attractive and unattractive individuals 
differ on other characteristics such as introversion-extroversion, self-
esteem, Machiavellianism, and self-descriptions. 
Physical attractiveness and teacher expectations 
Two of the most coimron sources of information from which a teacher 
can form a first impression of a student are the child's school record and 
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his physical appearance. Clifford and Walster (1973) conducted a study 
designed to examine the effects of the latter variable while holding the 
former constant. Fifth grade teachers were given objective information, 
presumably about a child's scholastic and social potential, accompanied by 
a photograph of an attractive or an unattractive boy or girl. It was 
found that the child's attractiveness was significantly associated with 
the teacher's expectations about how intelligent the child was, how 
interested in education his parents were, how far he was likely to prog­
ress in school, and how popular he would be with his peers. Their results 
supported those of Dion and Berscheid (1972), who found attractiveness to 
be associated with intelligence, and in the expected direction. 
Teachers also associate a child's unattractiveness with a need for 
psychological assessment, speech therapy, and remedial reading (Barocas 
and Black, 1974). Their study demonstrated that third-grade children who 
were unattractive received more referrals than their more attractive 
counterparts did. This was especially true for boys. 
The single study negating the importance of physical attractiveness 
on teachers' expectations was reported by LaVoie and Adams (1974). The 
investigation centered on the effects of physical attractiveness, sex of 
child, and conduct of the child on teachers' expectations. Four hundred 
four male and female teachers in the primary and elementary grades par­
ticipated. First, they were given a student progress report of a boy or 
girl of low, moderate, or high physical attractiveness whose conduct 
evaluation was either acceptable or unacceptable. Then the teachers were 
asked to predict academic ability, level of aspiration, and leadership 
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potential. A color photograph of the student was attached to the report. 
Conduct evaluation level for the child influenced teacher predictions on 
all measures, while level of attractiveness and sex of child appeared to 
exert little effect. 
With the solitary exception of a study by Brown and Renz (1973), no 
investigations similar to those involving elementary teachers' expecta­
tions of physically attractive students have been conducted at the second­
ary school level. Brown and Renz selected two groups of seventh-grade 
girls to participate in a guidance course with emphasis on altering self-
concept and personal appearance. To be selected, a girl had to have 
family income at a welfare level or conforming to O.E.O. povery guidelines 
of 1970, reading at least one grade level below placement, poor grooming 
and behavior problems. A third group of girls from another school was 
selected to serve as a control group. The girls in the experimental 
groups received a course covering visual poise, social graces, make-up, 
figure control, wardrobe, nails, hair, speech, and indirect vocational 
guidance. Results indicated that there was a significant difference in 
how the teachers of the girls in the experimental groups perceived the 
girls after the course was completed. This was particularly apparent in 
the areas of grooming and intelligence. Although it was hypothesized that 
the girls would have low self-concepts, the pre self-concept ratings did 
not bear this out. This may have been due to the insensitivity of the 
instrument or the tendency to give what are considered socially acceptable 
responses or possibly both. Along with further weaknesses in the method­
ology, girls who were obviously poorly groomed (dirty clothes, matted 
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hair, body odor, etc.) rated themselves fair or higher. A part of this 
unrealistic self-concept, according to the authors, could have been due in 
part to a lack of knowledge and lack of adequate comparison models. 
Selecting a sample of high school students from a higher socio­
economic class than was used in the previous study, Musa and Roach (1973) 
found a significant relationship between high school junior girls' self-
evaluation of personal appearance and their personal adjustments as viewed 
by the authors. The difference in results may have been partially due to 
Musa and Roach's careful selection of instruments for use in cross-
cultural studies of value and the different socio-economic class from 
which their sample was drawn. 
The accumulated research indicates that an individual's physical 
attractiveness or unattractiveness is an important cue used by others as 
a basis of social evaluation. Dion (1972) tested the hypothesis that 
adults display differential treatment toward attractive and unattractive 
preschool children in circumstances in which their behavior is identical. 
The hypothesis was tested in a situation integral to the socialization 
process, that in which the child has committed a transgression and the 
socializing adult, teacher, or classroom aid must evaluate the child's 
behavior. When the supposed misconduct was very mild in nature, the 
women did not distinguish between the everyday behavior of unattractive 
and attractive children; however, when the transgression was severe, the 
attractive child was less likely than the unattractive child to be seen 
as reflecting an enduring disposition toward antisocial behavior. In 
addition, the transgression itself tends to be evaluated less negatively 
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when committed by an attractive child. Women also expressed the ominous 
expectation that the unattractive child would be more likely to commit a 
similar disturbance in the future. There was a feeling that the unattrac­
tive children were characteristically more dishonest than the attractive 
classmates. No difference in intensity of advocated punishment was found. 
The investigators felt that the women had a stereotyped image of the moral 
character of attractive and unattractive children. 
Continuing her investigations of the preschool child and how his/her 
physical attractiveness influences the degree of punishment administered 
by adults s Dion and Berscheid (1974) conducted two further studies. In 
the first experiment, college women viewed a videotaped interaction be­
tween the experimenter and two eight-year-old children who, with the help 
of cosmetic makeup, were made to appear either attractive or unattractive. 
Subsequently, subjects monitored what was presumably the child's per­
formance on a picture-matching task and administered penalties to the 
child for incorrect responses. Women were found to behave more leniently 
towards an attractive boy than towards either an attractive girl or an 
unattractive boy. The results may have been due to a cross-sex leniency 
effect mediated by a child's physical attractiveness. A second experiment 
was conducted using the same procedure with men as subjects. Neither a 
child's attractiveness nor sex influenced men's administration of penal­
ties to the child. While the study did not account for the differences 
between the results of the two experiments, it was suggested that these 
data reflected differences in men's and women's orientations toward 
children's task behavior. 
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Similar results have been found when adults committed the trans­
gressions. Friend and Vinson (1974) conducted an investigation that 
hypothesized that, in attempting to be impartial, judges and jurors may 
"lean over backwards" and thereby be partial in the opposite direction. 
Using college students as subjects, they found that, under conditions in 
which no attempt to be impartial was made, an unattractive defendant was 
given more years of imprisonment than an attractive defendant. However, 
under conditions in which the subject was committed to be impartial, the 
attractive defendant was judged more harshly than the unattractive de­
fendant. 
In summary, one's physical attractiveness, regardless of whether the 
individual is a young child or an adult, affects the way in which his/her 
transgression is viewed. One area in need of further investigation is the 
cross-sex leniency found in Dion and Berscheid's (1974) study. Specula­
tion has offered the possible explanation that men are more task oriented 
than women. Women appear to be more interpersonally oriented thus paying 
more attention to physically attractiveness (Osofsky and 0'Conner, 1972). 
This has yet to be proven. 
While not all studies reach agreement as to the effect of physical 
attractiveness on elementary school teachers' expectancies, the consensus 
indicates that attractiveness does affect teachers' opinions of their 
charges and sometimes their behavior toward and evaluations of children. 
Unfortunately, there are few if any studies determining whether the same 
findings are valid at the secondary school level. 
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Counseling relationships as ^ function of physical attractiveness 
The effects of physical attractiveness on the counselor-client re­
lationship is of primary importance to the theme of this dissertation. As 
there has been only limited research in this area, the available studies 
will be presented in more detail than has been the case for the previously 
reported literature. 
Barocas and Vance (1974) investigated the relationship between 
attractiveness and personal adjustment processes among a group of young 
adults who had been identified both by themselves and others as suffering 
from personal dissatisfaction and who were seen in a counseling center at 
an eastern university. Three problems were considered: (a) the hypothe­
sis that attractiveness and estimates of mental health and prognosis co-
vary positively, (b) the stability of attractiveness judgments, and (c) 
the correlates of attractiveness in an interview. The results indicated 
that the more attractive a client is to a counselor, the more likely it is 
that the counselor will state a prognosis of favorable outcome. Counselors 
view the personal attractiveness of their clients as a potential for ob­
taining interpersonal rewards. The counselor makes judgments about those 
he seeks to help on the basis of the implicit belief that attractiveness 
is a discriminative stimulus occasioning differential responsiveness. The 
significant agreement found between counselor and receptionist ratings of 
female attractiveness and the greater similarity between male and female 
counselor ratings of female clients reflects the different social implica­
tions that attractiveness has for women in contrast to men. The authors 
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suggest that attractiveness is more deeply and clearly embedded in the 
adjustment processes of women. 
The other side of the coin raises the question regarding the counse­
lor's physical attractiveness and how it affects the client's perception 
of the counselor. Evidence on the relationship of expertise and attrac­
tiveness in influence is meager. In a review of the literature and a 
theoretical analysis of similarity, credibility, and attitude change, 
Simons et al. (1970) suggested that once a communicator has established 
his expertise, attractiveness is irrelevant. The results of at least two 
studies seem to support this contention. Patton (1969) and Schmidt and 
Strong (1971) found that expert interviewers needed only to give their 
opinions to be influential; whether the interviewee liked or disliked them 
had no effect on their influence. However, Patton observed an interaction 
between attractiveness and the level of discrepancy between the subjects' 
and the interviewers' opinions. This interaction posed the question of 
attractiveness and influence possibly being additive when possessed by the 
same counselor. 
Using undergraduates. Strong and Dixon (1971) conducted two studies 
to determine: (a) whether expertise and attractiveness combine additively 
in defining the interviewer's power, and (b) whether expertise masks the 
influence of attractiveness. With expertise, attractiveness does not 
affect influence power. Without expertise, attractiveness affects in­
fluence power. The first experiment tested the additive hypothesis by 
comparing the influence power of attractive and unattractive interviewers 
(all experts) at three levels of discrepancy between interviewees' and 
47 
interviewers' opinions. The second experiment tested the masking hypothe­
sis by comparing the influence power of attractive and unattractive inter­
viewers within expert and inexpert conditions. Results suggested that an 
expert counselor's attractiveness does not affect his ability to influence 
his client in a short interview. However, unattractiveness generates re­
sistance and lack of involvement, which surely would decrease the counse­
lor's long term effectiveness. Apparently a counselor's attractiveness 
affects the probability that his/her clients will return for another 
interview as well as their involvement in the actual counseling process. 
The inexpert interviewers' attractiveness had a definite effect on their 
influence power. This effect was more pronounced for the inexpert than 
for the expert. 
The most recent investigation providing an experimental assessment of 
the influence of counselors' physical attractiveness on clients' initial 
impressions and expectancies of therapeutic gain was conducted by Cash 
et al. (1975). Twenty-four college males and twenty-four females viewed a 
videotaped professional self-presentation of a presumed counselor who was 
either physically attractive or unattractive. The subjects then indicated 
their impressions of the counselor on twelve traits and their expectancies 
of the counselor's helpfulness for fifteen personal problems. Relative to 
the less attractive counselor, the attractive counterpart was perceived to 
be significantly more intelligent, friendlier, more assertive, more trus-
worthy, and more competent. The attractive counselor was also better 
liked and was regarded as a warmer person. Neither counselor, however, 
was seen as surpassing the other in degree of professionalism, interest. 
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sincerity, relaxation, or courteousness. The attractive counselor also 
elicited more favorable counseling outcome expectancies for problems of 
inferiority feelings, conflictual relations with parents, drug addiction, 
unsatisfactory dating experiences, and general anxiety. He was also per­
ceived as potentially more helpful with difficulties making friends, de­
pression, and shyness. Counselor attractiveness did not affect problems 
associated with alcohol, sexual functioning, speech, test anxiety, career 
choice, insomnia, and studying difficulties. No sex differences emerged 
on any problem's outcomes expectancy with either counselor. Two control 
groups who listened to the tapes but were unaware of the counselor's 
appearance did not differ from each other in their ratings of the counse­
lors. 
Summary 
Research reviewed was selected to contribute background information 
and to highlight issues surrounding expectancy theory. The opening sec­
tion of the review reports the background of the expectancy phenomenon. 
The second section reports physical appearance and its theoretical con­
siderations. Major themes of research reports were (1) developmental 
aspects of the judgment of physical attractiveness, (2) trait inference, 
(3) dating as a function of physical attractiveness, (4) desire to please, 
(5) personality characteristics of the physically attractive person, (5) 
physical attractiveness and teacher expectations, and (7) counseling re­
lationships as a function of physical attractiveness. 
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METHOD OF PROCEDURE 
To explain the procedures used in this study, information is pre­
sented under the following headings: design, variables, sample, materi­
als, data collection, and treatment of data. The study sought to examine 
the possible effects of a child's facial attractiveness in producing an 
expectancy. In essence, a group of secondary teachers and counselors were 
asked to express opinions regarding the potential of peers and adults to 
experience difficulties interacting with the student. A question also 
addressed itself to the potential of the student in experiencing diffi­
culties achieving academic success. The independent variable was the 
degree of attractiveness in the child's facial appearance. The method of 
procedure is explained in the appropriate topics in the order indicated 
above. 
Design 
This study employed a cross-sectional survey approach to conducting 
research (Borg and Gall, 1971). School photographs of physically attrac­
tive and physically unattractive male and female tenth-grade students were 
attached to identical psychological reports (with the exceptions of a 
change in proper nouns and corresponding pronouns in order to match the 
photograph). Reports were read by the teachers and counselors (respond­
ents). Questions regarding the possibility that peers and adults would ex­
perience difficulties in interacting with the student as well as the stu­
dent's probability for experiencing difficulties in achieving academic 
success were then judged by the respondents. A twenty-four item question­
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naire followed, twenty items of demographic nature and the final four 
items dealing with a quick measure of the respondent's "authoritarianism" 
as defined by the Four Item F Scale (Lane, 1955). 
Variables 
Since the purpose of the study was to assess the impact of a stu­
dent's facial attractiveness on the formation of teacher and counselor 
expectancies, the independent variable was considered to be facial attrac­
tiveness. The selection of suitable dependent variables was more diffi­
cult. The primary factor considered in the selection process was the de­
sire to determine whether a student's facial attractiveness affects the 
expectations of high school teachers and/or counselors. A thorough review 
of the literature failed to find evidence of any previous studies investi­
gating the effects of a student's facial attractiveness on teacher or 
counselor expectations at the secondary school level. 
There are numerous studies investigating the effects of a student's 
facial attractiveness on elementary school teachers' expectations; how­
ever, the research has not clearly established a relationship between a 
student's facial attractiveness and the teachers' expectations for the 
student. Yet, the author's review of the literature indicated that facial 
attractiveness does affect some elementary school teachers' opinions of 
their charges and sometimes their behavior towards and evaluations of the 
children. 
As this study was designed to investigate the effect of a student's 
facial attractiveness on secondary teachers' and counselors' expectancies 
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for the student, a logical approach in the selection of appropriate de­
pendent variables was to carefully consider the dependent variables em­
ployed by studies investigating the effects of an elementary school stu­
dent's facial attractiveness on the formation of his/her teacher's expec­
tations. Some of those dependent variables could then be considered for 
incorporation into the current investigation. This would allow the re­
searcher to determine whether a student's facial attractiveness is an im­
portant factor in the formation of a high school teacher's or counselor's 
expectations for the child as has been suggested by research conducted in 
the elementary schools. Hopefully, this will also serve to clarify some 
of the discrepancies in prior research. 
Dependent variables employed in previous research conducted in the 
elementary schools include expectancies related to the student's intelli­
gence (Clifford and Walster, 1973; Dion and Berscheid, 1972); future 
educational accomplishments (Clifford and Walster, 1973; LaVoie and Adams, 
1974; Brown and Renz, 1973); interpersonal relationships (Barocas and 
Vance, 1974; LaVoie and Adams, 1974); parental attitudes toward school 
(Clifford and Walster, 1973); honesty and conduct (Dion and Berscheid, 
1972); likelihood of referral to supportive educational services such as 
psychological evaluations, remedial reading, speech therapy, or learning 
disabilities programs (Barocas and Black, 1974); level of aspiration 
(LaVoie and Adams, 1974); severity of the student's transgressions and de­
gree of adult punitiveness (Dion, 1972; Dion and Berscheid, 1974); and 
prognosis for a favorable outcome in counseling (Barocas and Vance, 1974). 
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The foregoing studies employed dependent variables similar to those 
used in other investigations conducted in the field of education. A re­
view of educational research by Brophy and Good (1970) suggests three 
major variables of interest to educators. These are: the student's 
scholastic achievement, his/her cooperation and general interaction with 
the teacher, and his/her cooperation and general interaction with peers. 
These variables are consistent with Morrison and Mclntyre's (1969) review 
of educationally related research conducted in Great Britain. They stated 
that teachers' concerns tend to fall into three major clusters: pupil 
attainment, both in general and in different subject areas; general class­
room behavior and attitudes toward teachers and adults (courtesy, coopera­
tion, trustworthiness, persistence, attentiveness); and cheerfulness, 
leadership, popularity, social confidence, and cooperation with peers. 
The importance of the three variables or variable clusters is easily 
understood within the framework of any theory addressing itself to the de­
velopment and maintenance of a healthy personality. While it is not with­
in the scope of this study to review theoretical discussions of the de­
velopment of one's personality, most current theories underscore the im­
portance of interpersonal relationships along with the experiencing of 
success or failure in one's endeavors (of which academic achievement com­
prises an important part of the developing organism's experiences) as 
having a profound effect on one's developing positive perception of self 
and eventual level of maturity. 
The final factor considered in the selection of the dependent varia­
bles was the amount of time required to read the cover letter explaining 
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the study, to read the psychological report, and to fill out the twenty-
four item questionnaire. Thus only the most important dependent variables 
(expectancies) could be included if the magnitude of the materials in the 
survey were not to become so lengthy as to risk reducing the percentage of 
returned questionnaires to less than eighty percent which could seriously 
alter the findings of the study (Borg and Gall, 1971). While it was 
deemed desirable to formulate a minimum number of dependent variables, the 
study had to: (1) maintain an adequate sampling of the respondents' ex­
pectancies for the students, (2) reflect those dependent variables used in 
previous related studies conducted in the elementary schools, and (3) 
represent variables considered of general importance to educational re­
search. 
The final three variables chosen for inclusion into the study were 
considered the best for reflecting broad expectancies of both the stu­
dent's cognitive and affective functioning within the academic area as 
well as reflecting the dependent variables utilized in previous research. 
Thus, the subjects' responses to the three questions regarding the stu­
dents' interpersonal relationships with peers, interpersonal relationships 
with adults and the likelihood of experiencing difficulties achieving 
academic success were selected for the three dependent variables. 
Sample Selection 
Teachers 
Within the state of Iowa, public schools are categorized into one of 
seven classifications according to enrollment. In order to derive a 
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sample of teachers that would be representative of the teacher population 
within Iowa, a stratified sampling procedure was employed (Kish, 1965). 
The final selection of participating school districts, which were 
considered typical of schools in their respective classifications within 
central Iowa and whose teachers would be used in the study, was achieved 
via jury panel deliberations. The jury panel consisted of eight members 
of Area Education Agency 11 and Area Education Agency 6 (located in 
central Iowa), who had worked in most if not all of the schools initially 
considered for inclusion in the study. A total of seventy-seven years of 
work experience in the field of education was possessed by the group as 
well as a diversity of disciplines including speech pathology, psychology, 
special education administration, learning disabilities, classroom teach­
ing, and consultants for the mentally retarded. 
Special emphasis was placed on the degree to which each school repre­
sented the schools in its respective classification. Factors considered 
in the final selection included, but were not limited to, socio-economic 
strata of the students and community in which the school was located, ages 
and years of experience possessed by the staff, and staff attitudes toward 
students as perceived by members of the jury panel. To insure further 
typicality, at least two schools were selected from all but the single 
category containing the largest schools. The school chosen to represent 
the largest attendance centers was considered extremely representative and 
to possess enough staff members from which to derive a representative 
sample. 
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Participating school districts included Belle Plaine Community 
Schools, Benton Community Schools, Colo Community Schools, Garwin Communi­
ty Schools, Grinnell-Newburg Community Schools, LeGrand-Dunbar-Ferguson 
Community Schools, Marshall town Community Schools, Montezuma Community 
Schools, Nevada Community Schools, Northeast Story County Community 
Schools, North Tama County Community Schools, Roland-Story Community 
Schools, South Tama County Community Schools, and the West Marshall Com­
munity Schools. 
Many subject areas were represented by the sample of ninety-nine full-
time teachers used in the investigation as revealed in Appendix A. Some of 
the more important characteristics of the teachers appear in Table 1. Approx­
imately ninety-one percent of the teachers possessed approval from the State 
Department of Public Instruction for their current teaching assignment. 
Approximately seventeen percent of the sample had taught for less 
than three years, while eleven percent had taught from four to five years 
and twenty-three percent had taught six to ten years. About twenty-nine 
percent had experienced teaching from eleven to fifteen years while the 
remaining twenty percent had taught for at least sixteen years. 
Academic training varied with approximately thirty-three percent of 
the sample possessing only a bachelor's degree. An additional twenty-four 
percent held a bachelor's degree plus fifteen or more semester hours 
credit, while the remaining forty-three percent held a master's degree or 
higher. 
Five percent of the teachers were less than twenty-three years of 
age; thirty-one percent were between the ages of twenty-four and thirty-
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Table 1. Major characteristics of teachers 
1. Approved by the State Department of Public Instruction 
For the present teaching assignment: 
Yes 91% 
No 9% 
100% 
2. Years of teaching experience: 
Less than three years 17% 
4-5 11% 
6-10 23% 
11-15 29% 
16 plus 20% 
100% 
3. Description of academic training: 
Bachelor's degree 33% 
Bachelor's degree plus 15 or more semester hours 24% 
Master's degree or higher 43% 
100% 
4. Age: 
Less than 23 5% 
24-31 31% 
32-40 36% 
41-50 21% 
51 or over 7% 
100% 
5. Marital status: 
Married 77% 
Single or widow/widower 18% 
Divorced/separated 5% 
100% 
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one; thirty-six percent were between thirty-two and forty; twenty-one per­
cent were between forty-one and fifty, while the remaining seven percent 
were fifty-one years of age or older-
Five percent of the sample were divorced or separated; eighteen per­
cent single or widowed, and the remaining seventy-seven percent were mar­
ried. Seventy percent of the teaching sample were male, and the remaining 
thirty percent were female. 
Counselors 
A listing of all senior high school counselors within the State of 
Iowa was secured from the State Department of Public Instruction. The 
number of counselors serving in each of the seven classifications of 
schools according to enrollment was tallied, and a stratified sampling 
procedure employed to insure that the number of counselors selected from 
each of the school classifications was in proportion to their numbers 
within the population. The participating counselors from each of the 
seven school classifications were selected by means of a table of random 
numbers. Eighty-six full-time counselors and an additional eighteen part-
time teacher-counselors participated. 
Since the data from the counselors were collected approximately one 
month after the teachers had completed the survey, counselors serving the 
schools from which the teachers were drawn were excluded from the study. 
This was deemed necessary to minimize the possibility that participating 
counselors might possess information that would allow them to deduce the 
nature of the study and thus contaminate the results. The remaining 
senior high school counselors in Iowa were eligible for selection. Some 
58 
Table 2. Major characteristics of counselors 
1. Job description: 
Full time counselor 83% 
Part-time counselor and part-time teacher 17% 
100% 
2. Approved by the State Department of Public Instruction 
For the present teaching assignment: 
Yes 87% 
No 13% 
100% 
3. Years of teaching experience: 
Less than one year 3% 
I-5 19% 
6-10 24% 
II-15 17% 
16 plus 37% 
100% 
4. Years of counseling experience: 
Less than one year 3% 
I-3 21% 
4-5 12% 
6-10 36% 
II-15 17% 
16 plus 11% 
100% 
5. Description of academic training: 
Less than a Master's degree 4% 
Master's degree or higher 96% 
100% 
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Table 2. (Continued) 
6. Age: 
Less than 27 6% 
28-35 36% 
36-45 32% 
46-55 13% 
56 plus 13% 
100% 
7. Marital status: 
Married 88% 
Single or widowed 7% 
Divorced/separated - 5% 
100% 
of the important characteristics of the counselors appear in Table 2. 
For a more extensive familiarization with the counselors' characteristics, 
the reader is referred to Appendix A, pages 133-139. 
Of the 104 counselors who responded to the survey, seventeen percent 
also had part-time teaching responsibilities along with their counseling 
duties. The remaining eighty-three percent were full-time counselors. 
Approximately eighty-seven percent of the counselors possessed approval 
from the Department of Public Instruction for their current educational 
responsibilities. 
Teaching experience was characteristic of the counselors as a group, 
A mere three percent had no teaching experience or less than one year, 
while nineteen percent had between one and five years of teaching ex­
perience. Twenty-four percent had taught between six and ten years. 
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seventeen percent between eleven and fifteen years, while the remaining 
thirty-seven percent had sixteen years or more of teaching experience. 
Counseling experience also varied within the group. Three percent had 
no counseling experience, while twenty-one percent had less than three 
years experience. Twelve percent had counseled for four to five years, 
thirty-six percent had done so for six to ten years, seventeen percent for 
eleven to fifteen years, while the remaining eleven percent had counseled 
for sixteen years or longer. 
Four percent of the group had less than a master's degree, while the 
remaining ninety-six percent held a master's or higher degree. 
Six percent of the counselors were twenty-seven years of age or less; 
thirty-six percent were between twenty-eight and thirty-five; thirty-two 
percent were between thirty-six and forty-five; while thirteen percent 
were between forty-six and fifty-five. Thirteen percent were fifty-six 
or older. 
Seven percent were single or widowed, five percent were divorced or 
separated, and the remaining eighty-eight percent were married. Seventy-
three percent of the counselors were male, and the remaining twenty-seven 
percent were female. 
Materials 
Initial selection of pictures 
The students whose pictures were used in the report were selected 
from a pool of 654 sophomores (338 males and 316 females). These pictures 
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were obtained from an urban school system in a midwestern state through 
the permission of the principal. 
All of the pictures were standard school black and white photographs 
and were approximately 1" x 1-1/2" in size. The student's face and 
shoulders were visible in each picture. 
The pool of 654 pictures was reduced to a total of forty pictures 
which included ten attractive males, ten unattractive males, ten attrac­
tive females and ten unattractive females. This reduction was accom­
plished by the examiner and his wife independently selecting and ranking 
twenty photographs for each of the four categories. The forty pictures in 
each category were then compared, and those photographs that were selected 
by both the examiner and his wife were included in the final group of ten 
for each category. If more than ten pictures were agreed upon, the extras 
were deleted by the examiner and his wife mutually eliminating the neces­
sary number of those from the "attractive" categories who were the "least 
attractive" and from the "unattractive" categories those who were the 
"least unattractive." When less than ten photographs in a category were 
selected by both judges, the remaining number needed were mutually chosen 
from the "attractive" categories who were "most attractive" and from the 
"unattractive" category those who were the "least attractive." 
Final selection of pictures 
A total of ten raters participated in rating the forty pictures for 
the selection of the final four pictures to be used in the study (attrac­
tive female, attractive male, unattractive male, and unattractive female). 
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The raters of the final pool of forty pictures consisted of five 
females and five males. All of the raters were employed by the Marshall-
town Community School District and served as secondary teachers or 
counselors. 
The final rating of pictures was conducted during a week-long period 
from February 22 to February 28, 1976. Each of the ten raters was given 
the follqwing instructions: 
Laying before you are four groups of pictures, ten pictures 
in each group. The photographs are of male and female students 
taken during the period they were in the tenth grade. Please 
rank order the pictures in each group from one to ten with one 
being the most attractive, ten the least attractive. The criter­
ion for placing the students in the respective order is your own 
opinion of the level of attractiveness of the student—that is, 
how "good looking" you feel the student is. 
The pictures were placed face down in random order before the rater. 
The rater then turned the pictures over and rated them. The order of 
presentation for the four groups of pictures was also varied for each 
judge according to a table of random numbers. 
Table 3 reveals the distribution of the final ratings for the most 
attractive male. Picture number six had the lowest composite score and 
was thus judged to be the most attractive. 
The most attractive female as illustrated by Table 4 was number six. 
Her composite score was the lowest for the group. 
The most unattractive male and female were pictures with the highest 
total respective ratings. As shown by Table 5, the most unattractive male 
was picture ten. 
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Table 3. Ranking of attractive male pictures 
Picture Raters : Sum of 
number A B C D E F G H I J rankings 
1 2 5 1 1 4 2 5 9 1 1 31 
2 6 1 4 9 10 6 5 1 3 7 52 
3 4 6 8 2 7 7 3 8 6 3 54 
4 10 9 5 5 8 5 4 10 4 4 64 
5 9 8 9 8 5 4 8 3 7 8 69 
6 3 2 2 6 2 1 1 2 2 5 26 
7 7 10 7 3 9 3 7 7 9 9 67 
8 5 3 6 7 3 8 10 9 9 10 70 
9 1 4 3 4 1 9 2 4 8 2 38 
10 8 7 10 10 6 10 6 6 10 6 79 
Table 4. Ranking of attractive female pictures 
Picture Raters: Sum of 
number A B C D E F G H I J rankings 
1 7 2 8 4 1 4 7 3 9 7 52 
2 5 5 2 6 4 5 9 1 1 1 39 
3 10 7 10 7 6 10 10 10 6 10 86 
4 6 4 1 1 7 3 4 5 7 4 42 
5 8 6 3 3 3 1 2 6 4 6 42 
6 1 3 9 2 5 2 3 2 2 2 31 
7 2 9 7 9 2 6 6 9 10 5 65 
8 3 8 6 5 9 7 1 8 8 8 63 
9 9 10 4 10 10 8 8 4 5 9 77 
10 4 1 5 8 8 9 5 7 3 3 53 
The raters of the unattractive females found picture number one to be 
the most unattractive, as shown by distribution of final ratings in Table 
6 .  
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Table 5. Ranking of unattractive male pictures 
Pi cture Raters: Sum of 
number A B C D E F G H I J rankings 
1 10 9 9 8 10 10 9 9 9 9 92 
2 3 4 2 6 6 7 2 4 6 3 43 
3 8 10 7 9 9 8 7 8 3 8 77 
4 7 6 4 7 3 6 4 2 5 4 47 
5 5 5 8 4 5 5 5 7 7 5 56 
6 6 2 3 1 1 4 8 6 8 6 45 
7 4 7 6 5 8 3 6 5 4 7 55 
8 2 3 5 3 2 2 1 3 2 2 25 
9 1 1 1 2 4 1 3 2 1 1 17 
10 9 8 10 10 7 9 10 10 10 10 93 
Table 6. Ranking of unattractive female pictures 
Picture Raters: Sum of 
number A B C D E F G H I J rankings 
1 10 3 8 9 10 6 10 10 10 10 86 
2 9 9 10 10 8 8 8 5 9 5 80 
3 6 10 6 7 4 10 7 9 8 6 73 
4 5 6 1 1 7 7 4 3 6 1 41 
5 4 5 9 6 6 3 5 8 4 4 54 
6 1 2 3 2 9 2 2 2 3 3 29 
7 8 1 4 8 5 4 9 7 5 9 60 
8 7 8 2 3 1 9 1 1 7 7 46 
9 2 4 7 5 2 5 6 4 1 8 44 
10 3 7 5 4 3 1 3 6 2 2 36 
Psychological report 
Two preliminary psychological reports were prepared which were in­
tended to balance evidence that was supportive and nonsupportive for the 
eventual decision involving the student's probability for experiencing 
difficulties interacting with adults; difficulties interacting with peers; 
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and problems successfully dealing with academics. The counsel of three 
licensed school psychologists was enlisted in the construction of the two 
preliminary reports (see Appendix B, Forms A and B). 
The two psychological reports were then presented, in random order, 
to five senior high teachers and five senior high counselors, half of whom 
were female and half of whom were male. Their instructions were: 
Please read the enclosed psychological report and on the 
basis of the information contained within, respond to the three 
questions that follow. Feel free to verbalize any feelings you 
may experience in the process of completing the task. 
Upon completion of the assignment, the respondents were encouraged to 
express opinions about the reports. Conments expressed during and after 
the completion of the tasks clearly indicated that most of the respondents 
experienced frustration in attempting to answer the three questions solely 
on the basis of the information contained within the reports. All of the 
respondents stated that the reports were either "... vague,' 'too gen­
eral,' 'absolutely worthless,' or 'neutral' in their presentation of in­
formation." Six respondents said it was extremely difficult to make de­
cisions about the student based only on the information presented. 
Each of the respondents was then informed that the goal of the exer­
cise was to construct a report that would be "neutral" in the presentation 
of data for the eventual decision making. Comments were solicited that 
dealt with ways that the experimenter could reword or reorganize the re­
ports to insure effective balance of the supportive and nonsupportive 
evidence. 
From the reactions of the respondents and with their assistance, a 
final report was constructed (see Appendix B, Form C). Each of the five 
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teachers and five counselors was then asked to read the final psychologi­
cal report and voice opinions regarding its balancing of supportive and 
nonsupportive information. All but one of the respondents felt the final 
report met the intent of its construction. 
Response form and scoring 
The response form consisted of three affirmative statements reflect­
ing decisions or judgments with respect to students' interpersonal rela­
tionships and academic potential. These statements were: 
1. Peers will have problems interacting with this student. 
2. Adults will have problems interacting with this student. 
3. Problems in successfully dealing with academics can be expected 
for this student. 
The format followed for assessing degree of agreement or disagreement was 
a five-point Likert Scale with a midpoint reflecting indecision. A point 
value ranging from one to five points was followed with a value of one 
being assigned to "Strongly Disagree" through five points for "Strongly 
Agree." The raw score value for each subject was then used in the subse­
quent analysis of each of the three statements. 
Questionnaire 
A questionnaire followed the response form, and consisted of twenty-
four items, twenty of which dealt with demographic information and four 
with "authoritarianism." The demographic data were concerned with but not 
limited to the respondent's teaching duties, experience, college training, 
membership in professional organizations, age, marital status, and sex 
(see Appendix C). 
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In addition to the use of demographic data, the researcher desired to 
explore whether a respondent's coping style or defense mechanisms might 
affect his/her susceptibility to forming expectations of the student. A 
review of literature suggested that independent of general teaching com­
petence, a teacher's pattern of coping does influence the formation of 
expectations. Rubovits and Maehr (1973) found that highly dogmatic teach­
ers are more susceptible to expectation effects than less dogmatic teach­
ers. A more recent study reported by Brophy and Good (1970) found that 
teachers who generally perceive reality accurately and are unthreatened by 
it are relatively free of anxiety and the defense mechanisms that accompa­
ny it. Thus, their expectations are more open and flexible than those of 
a more rigid, anxious, or dogmatic teacher. As dogmatism seemed to be 
related to the formation of expectations, it was selected as a variable 
for inclusion in the questionnaire. 
In view of the minimum of ten to fifteen minutes required to read the 
cover letter explaining the study, to read the psychological report, and 
to respond to the questionnaire, an abbreviated scale of authoritarianism 
was selected. The rationale was to keep to a minimum the length of time 
required by the respondents to complete the questionnaire in order to 
assure at least an eighty percent return. If more than twenty percent of 
the questionnaires were not returned, it was likely that many of the find­
ings of the study could have been altered considerably (Borg and Gall, 
1971). 
The Four Item F Scale of authoritarianism (Lane, 1955) was selected 
because of its brevity which makes it attractive to large-scale survey 
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researchers and its proven value in previous investigations (Robinson and 
Shaver, 1969). The four items are: 
1. What young people need most of all is strict discipline by their 
parents. 
2. Most people who don't get ahead just don't have enough will 
power. 
3. A few strong leaders could make this country better than all the 
laws and talk. 
4. People sometimes say that an insult to your honor should not be 
forgotten. Do you agree or disagree with this? 
The respondents indicated their degree of agreement or disagreement 
to the four statements on a five-point Likert Scale as follows: 
1. I agree quite a bit. 
2. I agree a little. 
3. I am undecided. 
4. I disagree a little. 
5. I disagree quite a bit. 
Evidence for reliability of the Four Item F Scale was found in a 
study conducted by its author (Lane, 1955). Using a sample of 585 re­
spondents chosen randomly from a random stratified sample of American 
adults, the four-item scale yielded a test-retest reliability of 90.4. 
Further evidence and support for the reliability appears in an 
appendix to his book. Political Ideology (1962). Lane felt that the four-
item scale is better as a measure of authoritarianism than some of the 
longer, balanced versions such as the ten-item scale used by Campbell 
et al. (1954) and by Lane in his 1962 study. 
At the end of the questionnaire was the statement, "The classifica­
tion of this respondent's school according to size is ." The examiner 
placed a two-digit number in the blank as a code revealing not only the 
classification of the respondent's school but also if he or she had re­
ceived the photograph of the attractive or unattractive male or female. 
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Data Collection 
Teachers 
The investigator contacted the fourteen senior high principals of the 
districts involved in the study. The purpose of the study was explained 
as an attempt to measure the effect a psychological report has on the 
decisions made by educators. Arrangements were then made for the gather­
ing of data. 
The schools in which the study was conducted had two planning peri­
ods, one in the morning prior to the student's arrival and one in the 
afternoon following dismissal of the students. The fourteen schools were 
randomly assigned to either the morning or afternoon for purposes of data 
collection and the necessary arrangements made with the building ad­
ministrators. 
Uniform conditions existed in all of the school in that the teachers 
were all in the same room with the data collector being the only other 
person in attendance. Of the TOO teachers selected for participation, 
only three were absent because of illness; therefore, alternates who had 
been previously chosen were requested to participate. Prior to the time of 
data collection, seating arrangements were made whereby the chances of one 
respondent seeing another respondent's materials was minimized. 
The following sequence of activities took place in the data collec­
tion session: 1) the teachers were handed the materials as previously 
assigned by the table of random numbers and asked not to raise questions 
related to the content of the report nor the attached questionnaire; 2) 
after completing the assigned tasks, the completed materials were to be 
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replaced into the envelope in which they were handed out and returned to 
the data collector; and 3) upon completion and return of the materials, 
each respondent was individually thanked by the examiner for his or her 
participation. Further information about the characteristics of the 
ninety-nine participating full-time teachers can be found in Appendix A, 
pages 133-139. 
Counselors 
The data collection for the senior high counselors took place during 
the month of May, 1976. The materials, including the directions and cover 
letter (see Appendix D), the psychological report, the accompanying ques­
tionnaire, and a self-addressed return envelope were mailed to the par­
ticipating counselors. Of the 140 questionnaires mailed, 123 were re­
turned. Of the 123 returned questionnaires, 117 had been completely 
filled out and were returned to the researcher by the deadline needed for 
treatment of these data. Thus eighty-three percent of the counseling 
sample responded with usable data by the date required for data analyses. 
Further information about the eighty-six full-time counselors and eighteen 
part-time teacher-counselors appears in Appendix A, pages 133-139. 
Treatment of Data 
The raw data were punched on IBM cards and computer analyzed using 
the Statistical Package for Social Sciences program by Nie et al. (1975). 
As reported, the first nine major hypotheses were analyzed by using two-
way analyses of variance via regression employing the classic experi­
mental approach (Nie et al., 1975). It should be noted that preliminary 
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data analysis suggested that higher order interactions were not signifi­
cant, therefore, to facilitate readability and ease of interpretation, 
two-way and/or one-way analyses of variance were calculated and reported. 
The classic experimental approach was selected in order to take into con­
sideration the unequal number of cases falling in the cells of the cross 
classification. This approach partitions the total sum of squares (cor­
rected for mean) into the following three types: 
SSa B ~ squares due to additive effects of A and B 
SS^g = sum of squares due to the interaction effect 
^ S^A.B AB " ^^A,B 
= sum of squares due to error 
error 
= SSy - SS^ 
The strategy of partitioning is to insure that all three aforementioned 
components are made orthogonal to one another. The interaction component 
is defined as the difference between the sums of squares explained by the 
total joint effect of A and B and the additive effects of A and B. Thus, 
the interaction component is given by the residual components of the 
effects of A and B. The error component is likewise defined by the re­
sidual sums of squares. Finally, one partitions the additive effects of 
A and B into separate main effects. Because A and B are not orthogonal, 
SS^ and SSg will not add to SS^ g. The classic experimental design 
approach therefore assigns only the portion of the SS^ g that is not 
accounted for by B to A, and the portion that is not accounted for by A to 
B (Nie et al., 1975). 
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The model for the two-way analysis was: 
*ijk = " + *1 + (ij + s-jk 
when 
Xijk = score of the kth individual in the ith row and the jth column 
y = a component "due to" the overall population mean 
= a second due to the effects of being in a particular row i 
g. = a similar effect 3- owing to being in column j 
= an interaction effect due to the peculiar combination of 
the ith row and the jth column 
^ijk ~ ® unique effect, or error term produced by factors not 
explicitly considered in the equation 
For the remaining three major hypotheses and the various sub-
hypotheses along with the analyses required to investigate the secondary 
concerns of the study, the researcher employed one-way analysis of vari­
ance via regression (classic experimental approach). The model for the 
one-way analysis was: 
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THE FINDINGS 
This investigation sought to find whether teachers or counselors have 
expectations that differ depending on the facial attractiveness of a 
student. Of additional and yet secondary concern was whether the respond­
ents' expectations for students were influenced by the sex of the respond­
ent or the sex of the student when the level of the student's facial 
attractiveness was held constant. Of further interest was determining if 
the expectations of the full-time teachers, full-time counselors, or 
part-time teacher-counselors were affected by the student's facial attrac­
tiveness when the student's sex was held constant. 
A photograph of an attractive or unattractive male or female tenth 
grade student was attached to a psychological report with balanced suppor­
tive and nonsupportive information regarding the students. With the ex­
ception of changes in the name of the child and the corresponding pro­
nouns, the psychological reports were identical. After reading the re­
ports, the respondents were asked to indicate their degree of agreement or 
disagreement to the following three statements: 
1. Peers will have problems interacting with this student. 
2. Adults will have problems interacting with this student. 
3. Problems in successfully dealing with academics can be expected 
for this student. 
The format followed in assessing degree of agreement or disagreement 
was a five-point Likert Scale with a midpoint reflecting indecision. A 
questionnaire followed the response form, consisting of twenty-four items; 
twenty dealt with demographic information and four with "authoritarianism." 
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These data were key punched on IBM computer cards for purposes of sta­
tistical analyses- Twelve major hypotheses were developed; however, the 
multi-combinational nature of the various groups of data demanded the ex­
pansion of the twelve original hypotheses to include eighteen sub-
hypotheses in order to subject these data to statistical analysis and 
treatment. 
To present the findings relevant to each null hypothesis, the 
hypotheses will be stated with verbal and tabular presentation of the 
analysis of results following- A significance level at or beyond .05 
level was necessary for rejection of a null hypothesis. 
Following the results of the major null hypotheses and their related 
sub null hypotheses will appear seven tables of significance levels re­
sulting from the thirty one-way analyses-of-variance required to analyze 
these data relating to the secondary concerns of the investigation; i.e., 
(1) whether the expectations of the three groups of respondents were 
affected by the student's level of facial attractiveness when the stu­
dent's sex was held constant; (2) whether the respondent's expectations 
for students were influenced by the sex of the respondent or the sex of 
the student when the level of student's facial attractiveness was held 
constant. As these concerns were secondary to the focus of this study, 
individual hypotheses and tabular presentations of the thirty one-way 
analyses-of-variance will be omitted. It is felt that the tables of 
significance levels resulting from the analyses-of-variance treatments of 
these data and the mean responses of the respondent groups will suffice 
to transmit to the reader the important findings. The means for these 
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analyses are reported in Tables 46, 47 and 48, Appendix F, pages 157-
158. 
The next section of the chapter will briefly state the results of the 
various analyses-of-variance conducted to ascertain whether the age of the 
respondent, years of experience in education, academic training, or 
tendency towards "authoritarianism" as measured by the Four Item F Scale 
influenced the respondent's expectations for the students' (physically 
attractive and unattractive, male and female) likelihood for experiencing 
difficulties in interpersonal relationships and their probability for ex­
periencing problems in achieving academic success. This will, in turn, be 
followed by a brief sumary of all findings. 
Results of the Statistical Analyses 
Ho]: There is no significant difference in the potential for 
peers to experience problems when interacting with physically 
attractive males, physically unattractive males, physically 
attractive females and physically unattractive females as per­
ceived by full-time teachers, full-time counselors and part-
time teacher-counselors-
Insufficient evidence was found to result in the rejection of the 
null hypothesis 1. Table 7 displays the findings. 
Ho2' There is no significant difference in the potential for 
adults to experience problems in interpersonal relationships 
with physically attractive males, physically unattractive males, 
physically attractive females, or physically unattractive fe­
males as perceived by full-time teachers, full-time counselors, 
or part-time teacher-counselors. 
The results of the analysis failed to reject null hypothesis 2. 
Table 8 reports the findings. 
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Table 7. Analysis of variance: peer-group relationships and student 
characteristics 
Sum of Mean Level of 
Source of variation d.f. squares square significance 
Main effects 5 10. 791 2. .158 0. .131 
Respondents' occupation 2 6. 498 3. .249 0. .076 
Student characteristics 3 5. 014 1. ,671 0. 265 
Respondents' occupation X 
student characteristics 6 5. 161 0. .860 0. 999 
Error 191 239. 869 1. .256 
Total 202 255. 821 
Table 8. Analysis of variance: adult relationships and student charac­
teristics 
Sum of Mean Level of 
Source of variation d.f. squares square significance 
Main effects 5 5. 462 1. 092 0. 999 
Respondent's occupation 2 3. 182 1. 591 0. 282 
Student characteristics 3 2. 204 0. 735 0. 999 
Respondent's occupation X 
student characteristics 6 13. 605 2. 268 0. 098 
Error 191 239. 030 1. 251 
Total 202 258. 097 
H03: There is no significant difference in the potential for ex­
periencing problems in achieving academic success of physically 
attractive males, physically unattractive males, physically 
attractive females, or physically unattractive females as per­
ceived by full-time teachers, full-time counselors, or part-time 
teacher-counselors. 
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Analysis of variance resulted in insufficient evidence to reject null 
hypothesis 3. Results of this analysis are presented in Table 9. 
Table 9. Analysis of variance: academic success and student charac­
teristics 
Sum of Mean Level of 
Source of variation d.f. squares square significance 
Main effects 5 2. .186 0. 476 0. .999 
Respondent's occupation 2 1, .221 0. 611 0. ,999 
Student characteristics 3 0. ,714 0. 238 0. ,999 
Respondent's occupation X 
student characteristics 6 3. ,736 0- 623 0. 999 
Error 191 245. 042 1. 283 
Total 202 250.964 
H04: There is no significant difference in the potential for 
peers to experience problems in interpersonal relationships with 
physically attractive and physically unattractive students as 
perceived by full-time teachers, full-time counselors, or part-
time teacher-counselors. 
There was insufficient evidence to reject null hypothesis 4. Re­
sults of the analysis are presented in Table 10. 
Ho4a: There is no significant difference in the potential for 
peers to experience problems in interpersonal relationships with 
physically attractive and physically unattractive students as 
perceived by full-time teachers. 
Analysis-of-variance resulted in insufficient evidence to reject null 
hypothesis 4a. Results of this analysis are presented in Table 11. 
H045: There is no significant difference in the potential for 
peers to experience problems in interpersonal relationships with 
physically attractive and physically unattractive students as 
perceived by part-time teacher-counselors. 
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Table 10. Analysis of variance: peer-group relationships and attractive­
ness 
Source of variation d.f. 
Sum of 
squares 
Mean 
square 
Level of 
significance 
Main effects 
Respondent's occupation 
Attractiveness 
3 
2 
1 
8.121 
6.501 
2.344 
2.707 
3.250 
2.344 
0.092 
0.075 
0.169 
Respondent's occupation X 
attracti veness 2 1.320 0.666 
£• 
0.999 
Error 197 246.380 1.251 
Total 202 255.821 
Table 11. Analysis of variance: peer-group relationships and attractive­
ness as perceived by full-time teachers 
Source of variation d.f. 
Sum of 
squares 
Mean 
square 
Level of 
significance 
Main effects 
Attracti veness 1 2.1072 2.1072 0.180 
Error 96 112.5869 1.1728 
Total 97® 114.6941 
During the data analysis, one IBM card coded with the responses of a 
full-time teacher was destroyed. This loss is reflected in the one-way 
analysis of variance appearing in Tables 11, 15, 19, 23, 27 and 31. 
There was insufficient evidence to reject null hypothesis 4b. The 
results of the analysis are presented in Table 12. 
H04c: There is no significant difference in the potential for 
peers to experience problems in interpersonal relationships with 
physically attractive and physically unattractive students as 
perceived by full-time counselors. 
There was insufficient evidence to reject null hypothesis 4c. Re­
sults of the analysis-of-variance are presented in Table 13. 
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Table 12. Analysis of variance: peer-group relationships and attractive­
ness as perceived by part-time teacher-counselors 
Sum of Mean Level of 
Source of variation d.f. squares square significance 
Main effects 
Attractiveness 1 2.1039 2.1039 0.321 
Error 16 31.8961 1.9935 
Total 17 34.0000 
Table 13. Analysis of variance: peer-group relationships and attractive­
ness as perceived by full-time counselors 
Sum of Mean Level of 
Source of variation d.f. squares square significance 
Main effects 
Attractiveness 1 0.1907 0.1907 0.658 
Error 84 93.3093 1.1108 
Total 85 93.5000 
H05: There is no significant difference in the potential for 
adults to experience problems in interpersonal relationships 
with physically attractive and physically unattractive students 
as perceived by full-time teachers, full-time counselors, or 
part-time teacher-counselors. 
There was insufficient evidence to reject null hypothesis 5. Re­
sults of the analysis are presented in Table 14. 
Hogg: There is no significant difference in the potential for 
adults to experience problems in interpersonal relationships with 
physically attractive and physically unattractive students as per­
ceived by full-time teachers. 
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Table 14. Analysis of variance: relationships with adults and attrac­
tiveness 
Sum or Mean Level of 
Source of variation d.f. squares square- significance 
Main effects 3 3. 676 1 .225 0. .999 
Respondent's occupation 2 3. 399 1 .700 0. .265 
Attractiveness 1 0. 418 0 .418 0. .999 
Respondent's occupation X 
attractiveness 2 3. 164 1 .582 
Error 197 251. 257 1 .275 
Total 202 258. 097 1 .278 
There was insignificant evidence to reject the null hypothesis 5a. 
Results are depicted in Table 15. 
Table 15. Analysis of variance: relationships with adults and attrac­
tiveness as perceived by full-time teachers 
Sum of Mean Level of 
Source of variation d.f. squares square significance 
Main effects 
Attractiveness 1 0.0833 0.0833 0.688 
Error 96 109.9170 1.1450 
Total 97 110.0002 
Hogb: There is no significant difference in the potential for 
adults to experience problems in interpersonal relationships with 
physically attractive and physically unattractive students as per­
ceived by part-time teacher-counselors. 
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Again there was insufficient evidence to reject the null hypothesis 
5b. The results of the analysis of variance appear in Table 15. 
Table 16. Analysis of variance: relationships with adults and attrac­
tiveness as perceived by part-time teacher-counselors 
Sum of Mean Level of 
Source of variation d.f. squares square significance 
Main effects 
Attractiveness 1 2.1825 2.1825 0.258 
Error 16 25.4285 1.5893 
Total 17 27.6111 
Hogr: There is no significant difference in the potential for 
adults to experience problems in interpersonal relationships with 
physically attractive and physically unattractive students as per­
ceived by full-time counselors. 
Insufficient evidence was found to reject the null hypotheses 
5c. Results of the analysis appear in Table 17. 
Table 17. Analysis of variance: relationships with adults and attrac­
tiveness as perceived by full-time counselors 
Sum of Mean Level of 
Source of variation d.f. squares square significance 
Main effects 
Attractiveness 1 1.0129 1.0129 0.373 
Error 84 104.5803 1.2450 
Total 85 105.5933 
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Hog: There is no significant difference in the potential for ex­
periencing problems in achieving academic success of physically 
attractive and physically unattractive students as perceived by 
full-time teachers, full-time counselors, or part-time teacher-
counselors. 
There was insufficient evidence to reject the null hypothesis 6: 
Results of this analysis appear in Table 18. 
Table 18. Analysis of variance: academic success and attractiveness 
Sum of Mean Level of 
Source of variation d.f. squares square significance 
Main effects 3 2.118 0. 706 0. ,999 
Respondent's occupation 2 1.250 0. ,625 0. ,999 
Attractiveness 1 0.645 0. ,645 0. ,999 
Respondent's occupation X 
attractiveness 2 0.902 0. ,451 0. ,999 
Error 197 247.944 1. 259 
Total 202 250.964 
Hoga: There is no significant difference in the potential for ex­
periencing problems in achieving academic success of physically 
attractive and physically unattractive students as perceived by 
full-time teachers. 
There was insignificant evidence to reject null hypothesis 6a. Re­
sults are depicted in Table 19. 
Hogb: There is no significant difference in the potential for ex­
periencing problems in achieving academic success of physically 
attractive and physically unattractive students as perceived by 
part-time teacher-counselors. 
Analysis of these data did not result in the rejection of null 
hypothesis 6b. Table 20 presents the results. 
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Table 19. Analysis of variance: academic success and attractiveness as 
perceived by full-time teachers 
Sum of Mean Level of 
Source of variation d.f. squares square significance 
Main effects 
Attractiveness 1 
Error 96 
Total 97 
0.0652 0.0652 0.682 
109.5371 1.1410 
109.6023 
Table 20. Analysis of variance: academic success and attractiveness as 
perceived by part-time teacher-counselors 
Sum of Mean Level of 
Source of variation d.f. squares square Significance 
Main effects 
Attractiveness 1 0.0180 0.0180 0.602 
Error 16 18.2598 1.1412 
Total 17 18.2778 
Hogc: There is no significant difference in the potential for 
experiencing problems in achieving academic success of physically 
attractive and physically unattractive students as perceived by 
full-time counselors. 
Insufficient evidence was found to reject the null hypothesis 6c. 
The results of the analysis appear in Table 21. 
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Table 2 1 .  Analysis of variance: academic success and attractiveness as 
perceived by full-time counselors 
Source of variation d.f. 
Main effects 
Attractiveness 1 
Error 84 
Total 85 
Sum of Mean Level of 
squares square significance 
1.5259 1.5259 0.283 
109.7302 1.3063 
111.2561 
Hoy: There is no significant difference in the potential for 
peers to experience problems in interpersonal relationships with 
male students (physically attractive and physically unattractive) 
and female students (physically attractive and physically un­
attractive) as perceived by full-time teachers, full-time counse­
lors, or part-time teacher-counselors. 
There was insufficient evidence to reject the null hypothesis 7. 
Table 22 presents the results. 
Table 22. Analysis of variance: peer-group relationships and sex of 
student 
Sum of Mean Level of 
Source of variation d.f. squares square significance 
Main effects 3 8.066 2.689 0.092 
Respondent's occupation 2 5.882 2.941 0.094 
Sex of student 1 2.289 2.289 0.172 
Respondent's occupation X 
sex of student 2 3.497 1.748 0.245 
Error 197 244.259 1.240 
Total 202 255.821 
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Ho7a: There is no significant difference in the potential for 
peers to experience problems in interpersonal relationships with 
male students (physically attractive and physically unattractive) 
and female students (physically attractive and physically un­
attractive) as perceived by full-time teachers. 
The analysis did not result in the rejection of null hypothesis 7a. 
Table 23 depicts the results. • 
Table 23. Analysis of variance: peer-group relationships and sex of 
student as perceived by full-time teachers 
Sum of Mean Level of 
Source of variation d.f. squares square significance 
Main effects 
Sex of student 1 
Error 96 
Total 97 
3.6577 3.6577 0.075 
111.0364 1.1566 
114.6941 
Hoyb: There is no significant difference in the potential for 
peers to experience problems in interpersonal relationships with 
male students (physically attractive and physically unattractive) 
and female students (physically attractive and physically un­
attractive) as perceived by part-time teacher-counselors. 
The analysis of these data did not result in the rejection of null 
hypothesis 7b. Table 24 depicts the results. 
Hojq: There is no significant difference in the potential for 
peers to experience problems in interpersonal relationships with 
male students (physically attractive and physically unattractive) 
and female students (physically attractive snd physically un­
attractive) as perceived by full-time counselors. 
Insufficient evidence was found to reject null hypohtesis 7c. The 
results are depicted in Table 25. 
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Table 24. Analysis of variance: peer-group relationships and sex of the 
student as perceived by part-time teacher-counselors 
Sum of Mean Level of 
Source of variation d.f. squares square significance 
Main effects 
Sex of student 1 0.9000 0.9000 0.525 
Error 16 33.1000 2.0688 
Total 17 34.0000 
Table 25. Analysis of variance: peer-group relationships and sex of the 
student as perceived by full-time counselors 
Sum of Mean Level of 
Source of variation d.f. squares square significance 
Main effects 
Sex of student 1 0.1858 0.1858 0.660 
Error 84 93.3142 1.1109 
Total 85 93.5000 
Hog: There is no significant difference in the potential for 
adults to experience problems in interpersonal relationships with 
male students (physically attractive and physically unattractive) 
and female students (physically attractive and physically un­
attractive) as perceived by full-time teachers, full-time counse­
lors or part-time teacher-counselors. 
As in the preceding instances, there was insufficient evidence to 
result in the rejection of null hypothesis B. A tabular presentation of 
the results appears in Table 26. 
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Table 26. Analysis of variance: relationships with adults and sex of the 
student 
Sum of Mean Level of 
Source of variation d.f. squares square significance 
Main effects 3 3. 497 1, .166 0. 999 
Respondent's occupation 2 3. 330 1 . 665 0. 277 
Sex of student 1 0. 239 0, .239 0. 999 
Respondent's occupation X 
sex of student 2 0. 402 0. .201 0. 99Q 
Error 197 254. 199 1. .290 
Total 202 258.097 
Hogg: There is no significant difference in the potential for 
adults to experience problems in interpersonal relationships with 
male students (physically attractive and physically unattractive) 
and female students (physically attractive and physically un­
attractive) as perceived by full-time teachers. 
The analysis of variance failed to reject null hypothesis 8a. The 
results appear in Table 27. 
Table 2/. Analysis of variance: relationships with adults and sex of the 
student as perceived by full-time teachers 
Sum of Mean Level of 
Source of variation d.f. squares square significance 
Main effects 
Sex of student 1 
Error 95 
Total 97 
0.2139 0.2139 0.650 
109.7864 1.1436 
110.0002 
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Hogb: There is no significant difference in the potential for 
adults to experience problems in interpersonal relationships with 
male students (physically attractive and physically unattractive) 
and female students (physically attractive and physically un­
attractive) as perceived by part-time teacher-counselors. 
Analysis of these data failed to result in rejection of null 
hypothesis 8b. Table 28 presents the results. 
Table 28. Analysis of variance: relationships with adults and sex of 
student as perceived by part-time teacher-counselors 
Sum of Mean Level of 
Source of variance d.f. squares square significance 
Main effect 
Sex of student 1 0.0111 0.0111 0-535 
Error 16 27.6000 1.7250 
Total 17 27.6111 
Hogc: There is no significant difference in the potential for 
adults to experience problems in interpersonal relationships with 
male students (physically attractive and physically unattractive) 
and female students (physically attractive and physically un­
attractive) as perceived by full-time counselors. 
Analysis of these data failed to result in rejection of null 
hypothesis 8c. Table 29 depicts the results. 
Hog: There is no significant difference in the potential for 
experiencing problems in achieving academic success of male stu­
dents (physically attractive and physically unattractive) and 
female students (physically attractive and physically unattrac­
tive) as perceived by full-time teachers, full-time counselors 
and part-time teacher-counselors. 
Analysis of these data did not result in the rejection of null 
hypothesis 9. Table 30 presents the results. 
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Table 29. Analysis of variance: relationships with adults and sex of 
student as perceived by full-time counselors 
Source of variation d.f. 
Sum of 
squares 
Mean 
square 
Level of 
significance 
Main effects 
Sex of student 1 0.0183 0.0183 0.597 
Error 84 105.5750 1.2558 
Total 85 105.5933 
Table 30. Analysis of variance: academic success and sex of the student 
Source of variation d.f. 
Sum of 
squares 
Mean 
square 
Level of 
significance 
Main effects 
Respondent's occupation 
Sex of student 
3 
2 
1 
1.483 
1.471 
0.010 
0.494 
0.736 
0.010 
0.999 
0.999 
0.999 
Respondent's occupation X 
sex of student 2 1.512 0.756 0.999 
Error 197 247.969 1.259 
Total 202 250.954 
Hoga: There is no significant difference in the potential for ex­
periencing problems in achieving academic success of male students 
(physically attractive and physically unattractive) and female 
students (physically attractive and physically unattractive) as 
perceived by full-time teachers. 
There was insufficient evidence to reject null hypothesis 9a. Table 
31 presents these results. 
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Table 31. Analysis of variance: academic success and sex of the student 
as perceived by full-time teachers 
Sum of Mean Level of 
Source of variation d.f. squares square significance 
Main effects 
Sex of student 1 
Error 96 
Total 97 
0.4207 0.4207 0.550 
109.1816 1.1373 
109.6023 
Hogb: There is no significant difference in the potential for ex­
periencing problems in achieving academic success of male students 
(physically attractive and physically unattractive) and female stu­
dents (physically attractive and physically unattractive) as per­
ceived by part-time teacher-counselors. 
Again, there was insufficient evidence to reject null hypothesis 9b. 
Table 32 presents the results. 
Table 32. Analysis of variance: academic success and sex of the student 
as perceived by part-time teacher-counselors 
Sum of Mean Level of 
Source of variation d.f. squares square significance 
Main effects 
Sex of student 1 0.1778 0.1778 0.667 
Error 16 18.1000 1.1313 
Total 17 18.2778 
Hogc: There is no significant difference in the potential for ex­
periencing problems in achieving academic success of male students 
(physically attractive and physically unattractive) and female 
students (physically attractive and physically unattractive) as 
perceived by full-time counselors. 
91 
Insufficient evidence was found to reject null hypothesis 9c. The 
results are displayed in Table 33. 
Table 33. Analysis of variance: academic success and sex of the student 
as perceived by full-time counselors 
Sum of Mean Level of 
Source of variation d.f. squares square significance 
Main effects 
Sex of student 1 0.4451 0.4451 0.567 
Error 84 110.8110 1.3192 
Total 85 111.2551 
Hoio- There is no significant difference in the potential of stu­
dents for experiencing problems in peer-group relationships as per­
ceived by full-time teachers, full-time counselors or part-time 
teacher-counsel ors. 
There was insufficient evidence to reject null hypothesis 10. Table 
34 depicts the results. 
Table 34. 'Analysis of variance: peer-group relationships 
Sum of Mean Level of 
Source of variation d.f. squares square significance 
Main effects 
Respondent's occupation 2 5.777 2.889 0.100 
Error 200 250.044 1.250 
Total 202 255.821 
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Ho-]-]: There is no significant difference in the potential of stu­
dents for experiencing problems in relationships with adults as 
perceived by full-time teachers, full-time counselors or part-time 
teacher-counsel ors. 
Analysis of these data did not result in rejection of null hypothesis 
11. Table 35 presents the results. 
Table 35. Analysis of variance: relationships with adults 
Sum of Mean Level of 
Source of variation d.f. squares square significance 
Main effects 
Respondent's occupation 2 3.258 1.629 0.280 
Error 200 254.839 1.274 
Total 202 258.097 
H0-J2' There is no significant difference in the potential of 
students for experiencing problems achieving academic success as 
perceived by full-time teachers, full-time counselors, or part-
time teacher-counselors. 
As with the preceding eleven major hypotheses, insufficient evidence 
was found to reject null hypothesis 12. Table 36 presents the findings. 
Table 36. Analysis of variance: academic success 
Sum of Mean Level of 
Source of variation d.f. squares square significance 
Main effects 
Respondent's occupation 2 1.472 0.736 0.999 
Error 200 249.492 1.247 
Total 202 250.964 
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The next section of this chapter deals with the findings related to 
the secondary concerns of the investigation. This will be followed by a 
brief summary of all findings. 
Six one-way analyses of variance via regression were conducted to 
determine whether the full-time teachers', full-time counselors' or part-
teim teacher-counselors' expectations that, "peers will have problems 
interacting with the student," were affected by the student's facial 
attractiveness when the student's sex was held constant. All six analyses 
of variance failed to find significant differences within the three groups 
of respondents equal to or greater than the .05 level of significance. 
Table 37 displays the results. 
Table 37. Levels of significance between mean responses to: "Peers will 
have problems interacting with this student" - as perceived by 
full-time teachers, full-time counselors, and part-time teach-
er-counselors 
Part-time 
Full-time teacher- Full-time 
Variable teachers counselors counselors 
Attractive vs. unattractive 
male students 0.505 0.581 0.581 
Attractive vs. unattractive 
female students 0.251 0.443 0.602 
Six one-way an-alyses of variance via regression were conducted to de­
termine whether the full-time teachers', full-time counselors' or part-
time teacher-counselors' expectations that adults will have problems 
interacting with the student were affected by the student's facial 
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attractiveness when the student's sex was held constant. All six analyses 
of variance failed to find a significant difference within the three 
groups of respondents. Table 38 presents the findings. 
Table 38. Levels of significance between mean responses to: "Adults will 
have problems interacting with this student" - as perceived by 
full-time teachers, full-time counselors and part-time teacher-
counselors 
Part-time 
Full-time teacher- Full-time 
Variable teachers counselors counselors 
Attractive vs. unattractive 
male students 0.056 0.168 0.319 
Attractive vs. unattractive 
female students 0.140 0.603 0.683 
Further analyses determined whether the full-time teachers', full-
time counselors' or part-time teacher-counselors' expectations that prob­
lems in successfully dealing with academics can be expected for the stu­
dent was influenced by the student's facial attractiveness when the stu­
dent's sex was held constant. Six one-way analyses of variance were 
calculated. All analyses failed to locate a significant difference among 
the means. Table 39 illustrates the results of the analyses. 
Twelve one-way analyses of variance were conducted to determine 
whether the respondents' expectations for students were influenced by the 
sex of the respondent or the sex of the student when the level of the 
student's facial attractiveness was held constant. All twelve analyses 
failed to reach significance at the .05 level. Tables 40, 41, and 42 
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Table 39. Levels of significance between mean responses to: "Problems in 
successfully dealing with academics can be expected for this 
student" - as perceived by full-time teachers, full-time 
counselors, and part-time teacher-counselors 
Part-time 
Full-time teacher- Full-time 
Variable teachers counselors counselors 
Attractive vs. unattractive 
male students 0.502 0.688 0.150 
Attractive vs. unattractive 
female students 0.684 0.640 0.678 
Table 40. Levels of significance between mean responses to: "Peers will 
have problems interacting with this student" - as perceived by 
male and female respondents 
Female Male 
Variable respondents respondents 
Attractive female students vs. 
attractive male students 0.336 0.503 
Unattractive female students vs. 
unattractive male students 0.204 0.531 
Table 41. Levels of significance between mean responses to: "Adults will 
have problems interacting with this student" - as perceived by 
male and female respondents 
Female Male 
Variable respondents respondents 
Attractive female students vs. 
attractive male students 0.556 0.473 
Unattractive female students vs. 
unattractive male students 0.688 0.139 
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Table 42. Levels of significance between mean responses to: "Problems in 
successfully dealing with academics can be expected for this 
student" - as perceived by male and female respondents 
Female Male 
Variable respondents respondents 
Attractive female students vs. 
attractive male students 0.511 0.518 
Unattractive female students vs. 
unattractive male students 0.341 0.488 
present the results as applied to the three dependent variables concerning 
expectations for the student's potential for experiencing problems in 
interpersonal relationships with peers and adults as well as the student's 
potential for problems in successfully dealing with academics. 
Further analyses of variance was conducted to determine if the age of 
the respondent, years of experience in education, academic training, or 
tendency towards "authoritarianism" as measured by the Four Item F Scale 
might influence the respondent's expectations for students' (attractive 
and unattractive, male and female) potentials for experiencing difficul­
ties in interpersonal relationships and their potential for experiencing 
problems in achieving academic success. These analyses failed to estab­
lish differences that were significant. No causal relationship was found 
between the aforementioned respondents' characteristics and the respond­
ents' expectations of students as a function of the student's sex or level 
of facial attractiveness. 
In surtmary, the findings of this study regarding the effects of a 
student's facial attractiveness on the expectations of secondary teachers 
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and counselors has been presented. The variables examined statistically 
involved the student's sex and level of facial attractiveness as they 
affect the student's potential for experiencing difficulties in inter­
personal relationships with peers; for experiencing difficulties in inter­
personal relationships with adults and the student's potential for ex­
periencing problems in successfully dealing with academics, as perceived 
by full-time teachers, full-time counselors, and part-time teacher-
counselors. 
The results indicated that a student's level of facial attractiveness 
did not influence secondary teachers' or counselors' expectations for the 
student as applied to that student's potential for experiencing problems 
in interpersonal relationships with peers or adults, nor did it influence 
their expectations with respect to the student's chances for difficulties 
in achieving academic success. 
Evidence suggested that the expectations of the respondents were not 
influenced by the sex of the respondents nor the sex of the student when 
level of student's facial attractiveness was held constant. Evidence also 
indicated that when the sex of the student was held constant, level of 
facial attractiveness did not affect respondents' expectations for the 
students. 
Respondent variables such as age, years of experience in education, 
academic training, or tendency towards "authoritarianism" as measured by 
the Four Item F Scale did not affect their expectations for students' 
(attractive and unattractive, male and female) potentials for experiencing 
difficulties in interpersonal relationships nor their potential for 
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experiencing problems in achieving academic success as a function of the 
students's sex or level of facial attractiveness. 
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DISCUSSION 
As the title of the chapter implies, the focus is the discussion of 
the findings of the investigation. The first part of the chapter will 
address itself to a brief overview of the purpose of the study. This will 
be followed by an examination of the null hypotheses and findings. A 
narrative of the results dealing with the secondary concerns of the in­
vestigation will appear next, to be followed in turn with an exploration 
of the limitations of the study. Recommendations for future study will 
complete the chapter. 
Purpose of the Study 
This study was primarily concerned with the possible effects of a 
student's facial attractiveness on the expectations secondary teachers and 
counselors might have for that student. A school photograph of an attrac­
tive tenth-grade male or unattractive tenth-grade female, or unattractive 
tenth-grade male, or an unattractive tenth-grade female was attached to 
identical psychological reports, with the exception of a change in the 
student's name and the corresponding pronouns used in the reports. The 
psychological reports were read by high school teachers and counselors 
(respondents). Questions regarding the student's probability for ex­
periencing difficulties interacting with adults, the probability for ex­
periencing difficulties interacting with peers, and the probability of 
experiencing problems successfully dealing with academics were then 
answered by the respondents. 
TOO 
Twelve general hypotheses were developed and expanded to also include 
eighteen sub-null hypotheses for the sake of statistical analysis. The 
application of analysis of variance techniques via regression (classic 
experimental approach) did not result in the rejection of any of the null 
hypotheses at the .05 level of significance. 
Discussion of the Findings 
It was important to know whether a significant difference existed 
between the three groups of respondents in their expectations for any one 
of the four combinations of facial attractiveness and sex. In other 
words, did the full-time teachers, full-time counselors, or part-time 
teacher-counselors differ significantly-in their expectations for any one 
of the students (attractive male, unattractive male, attractive female, or 
unattractive female)? 
This question was examined in relation to the respondents' expecta­
tions of whether peers will have problems interacting with this student, 
adults will have problems interacting with this student, and whether 
problems in successfully dealing with academic challenges can be expected 
for this student. Consequently, the first three null hypotheses were 
formulated and examined by analysis of variance techniques via regression 
(classic experimental approach). 
Ho]: There is no significant difference in the potential for 
peers to experience problems when interacting with physically 
attractive males, physically unattractive males, physically 
attractive females and physically unattractive females as per­
ceived by full-time teachers, full-time counselors, or part-
time teacher-counselors. 
TOI 
There was insufficient evidence to reject the null hypothesis at the 
.05 level. None of the three groups of respondents differed significantly 
from one another in their expectations of the potential for peers to ex­
perience problems interacting with the student as a function of facial 
attractiveness or sex. 
There are several possible reasons for the failure to find a signifi­
cant difference between the respondent groups. One possibility exists in 
the counselor certification requirements of the Iowa State Department of 
Public Instruction. Until recently, school counselors were required to 
have had classroom teaching experience prior to functioning in the role of 
a school counselor. This was readily apparent in the sample of counselors 
used in this investigation. Ninety-seven percent possessed one or more 
years of teaching experience, and seventy-eight percent had taught for six 
or more years. There were also other similarities in the respondent 
groups which included age distribution and the percentage of male and 
females in each group. Consequently, the counselors and teachers used in 
this investigation could possibly be considered representatives of the 
same population. 
The homogeneity of the respondent groups tends to minimize the possi­
ble existence of differences between the groups. Thus, the existence of 
any personality and/or educational characteristics that might have sig­
nificantly distinguished one respondent group from another were either 
insignificant or were not duly affected by the student's facial attrac­
tiveness and/or sex as measured by the dependent variables employed in 
this investigation. 
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Another factor to be considered in the explanation of Ho-] was the 
possible effect of the psychological report which was balanced in the 
presentation of supportive and nonsupportive data needed to respond to the 
dependent variables. Steps were taken to insure an equalized presentation 
of data and opinions that could be perceived as biased in favor of or 
against the student. This could have resulted in the nullification of any 
subtle differences existing between the respondent group's expectations 
for the students that may have been more apparent had the psychological 
report been biased in its orientation. Further discussion of the effects 
of a biased report will appear later in this chapter. 
Ho2: There is no significant difference in the potential for 
adults to experience problems in interpersonal relationships with 
physically attractive males, physically unattractive males, physi­
cally attractive females, or physically unattractive females as 
perceived by full-time teachers, full-time counselors, or part-
time teacher-counselors. 
The results of these data analyses failed to yield an f-value of the 
magnitude necessary for rejection of the null hypothesis. No combination 
of a student's sex and facial attractiveness resulted in the three groups 
of respondents differing significantly from one another in their expecta­
tions of the potential for adults to experience problems interacting with 
the student. 
Explanations for the failure to reject Ho] also apply to the failure 
to reject Hog and H03. Thus to avoid redundancy, the elucidations will 
not be discussed here. 
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Hog: There is no significant difference in the potential for ex­
periencing problems in achieving academic success of physically 
attractive males, physically unattractive males, physically attrac­
tive females, or physically unattractive females as perceived by 
full-time teachers, full-time counselors, or part-time teacher-
counselors. 
Analysis of variance resulted in insufficient evidence to reject the 
null hypothesis. No combination of a student's facial attractiveness or 
sex resulted in any of the three groups of respondents differing signifi­
cantly in their expectations of the student's potential for experiencing 
problems in achieving academic success. 
Hypotheses one through three state that there is no significant dif­
ference between the three groups of respondents in their expectations for 
any one of the four combinations of facial attractiveness and sex, but the 
analyses do not show whether any of the three respondent groups had dif­
fering expectations for a particular combination of facial attractiveness 
and sex as compared to another combination of facial attractiveness and 
sex. 
In other words, the full-time teachers, full-time counselors and 
part-time teacher-counselors did not differ significantly in their per­
ceptions of any one of the four students. However, the investigation had 
yet to determine whether any or all of the respondent groups exhibited 
differing expectations for one combination of facial attractiveness and/or 
sex over another possible combination. Consequently, hypotheses four 
through twelve were designed to determine whether any of the respondent 
groups exhibited a significant difference in their expectations for a 
particular combination of a student's facial attractiveness and/or sex 
over other combinations. 
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Ho4: There is no significant difference in the potential for peers 
to experience problems in interpersonal relationships with physical­
ly attractive and physically unattractive students as perceived by 
full-time teachers, full-time counselors, or part-time teacher-
counselors. 
There was insufficient evidence to reject the null hypothesis. A 
student's facial attractiveness did not affect the perceptions of full-
time teachers, full-time counselors, or part-time teacher-counselors re­
garding the student's potential for experiencing problems in peer rela­
tionships. 
A within group comparison of mean responses for H04 was conducted for 
each of the three groups of respondents (full-time teachers, full-time 
counselors, and part-time teacher-counselors). Although none of the dif­
ferences between means reached significance at the .05 level, the full-
time teachers and part-time teacher-counselors seemed to be slightly more 
optimistic about the chances of physically attractive students having 
satisfactory interactions with peers than their less attractive counter­
parts. Full-time counselors did not discriminate between the two groups 
of students to the degree found with teachers and part-time teacher-
counselors. The means are reported in Appendix F, Table 46, page 157. 
H05: There is no significant difference in the potential for 
adults to experience problems in interpersonal relationships 
with physically attractive and physically unattractive students 
as perceived by full-time teachers, full-time counselors, or 
part-time teacher-counselors. 
Analysis of these data failed to yield an f-value of sufficient 
magnitude to reject this hypothesis. A student's level of physical 
attractiveness did not significantly affect the perceptions or expecta­
tions of the full-time teacher, full-time counselor, or part-time teacher-
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counselor for the student's potential for experiencing problems in inter­
personal relationships with adults. 
Three separate one-way analyses of variance were conducted in order 
to compare the mean responses for H05 within each of the three groups of 
respondents. None of the differences between means reached significance 
at the .05 level. There were no discernible trends as demonstrated in 
Appendix F, Table 47, page 157. 
As was the case in the preceding hypothesis, the balancing of suppor­
tive and nonsupportive information for the eventual decision making may 
have negated any possible effects of the student's level of attractiveness 
on the formation of respondents' expectations. A review of existing re­
search on the effects of physical attractiveness and trait inference indi­
cated that the majority of the studies supporting the expectancy theory 
(Miller, 1970; Dion et al., 1972; Goldberg et al., 1975; Landy and Sigall, 
1974; Terry, 1975; and Stewart et al., 1973) provided no information about 
the physically attractive or unattractive person and then asked for the 
respondents' perceptions and expectancies by means of an adjective check­
list, or the investigators provided information that was deliberately 
favorable or unfavorable and then asked the respondents to match the 
written descriptions with the "appropriate" photograph. 
Hog: There is no significant difference in the potential for ex­
periencing problems in achieving academic success of physically 
attractive and physically unattractive students as perceived by 
full-time teachers, full-time counselors, or part-time teacher-
counselors. 
Again, there was insufficient evidence to reject the null hypothesis. 
Instead of serving to clarify the complexity of findings regarding the 
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effects of physical attractiveness and expectancies, the current investi­
gation only supported the contention that the expectancy phenomenon 
exhibits a selective rather than a pervasive influence when subjected to 
rigorous research (Dangel, 1970). 
A comparison of mean responses for H05 within each of the three 
groups of respondents failed to indicate a significant difference. In 
other words, facial attractiveness of a student did not significantly 
affect the way any of the groups of respondents viewed his/her potential 
for experiencing problems in achieving academic success. Appendix F, 
Table 48, page 158, displays the means for sake of comparison. 
Evidence from prior research is equivocal. Some support the conten­
tion that physical attractiveness influences expectations for academic 
success (Clifford and Walster, 1973; Barocas and Black, 1974). However, 
evidence negating the importance of physical attractiveness as a determi­
nant of teacher expectancies regarding the child's intelligence, leader­
ship potential, and level of aspiration was reported by LaVoie and Adams 
(1974). Interestingly, Clifford and Walster (1973) used a narrative that 
was of an "above average" child to accompany the photographs. This biased 
narrative seems to be typical of the research investigating the effects of 
a student's facial attractiveness on teacher expectations. The review of 
research failed to find a single study where a balanced narrative of the 
child's personal attributes or traits accompanied the photograph. 
Hoy: There is no significant difference in the potential for 
peers to experience problems in interpersonal relationships with 
male students (physically attractive and physically unattractive) 
and female students (physically attractive and physically unattrac­
tive) as perceived by full-time teachers, full-time counselors, or 
part-time teacher-counselors. 
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Analysis of variance failed to result in the rejection of this null 
hypothesis. The sex of the student did not significantly affect how the 
full-time teachers, full-time counselors, or part-time teacher-counselors 
viewed the student's potential for experiencing problems in peer relation­
ships. This was further supported by a comparison of within group means 
resulting from three separate one-way analyses of variance as shown in 
Appendix F, Table 46, page 157. None of the within group mean responses 
for Hoy resulted in a difference that was statistically significant. 
On the basis of student ratings, teacher ratings, and behavioral 
data, boys tend to be more aggressive, more anti-social, and more nega-
tivistic than girls (Tuddenham, 1952; Spache, 1951; Sears, 1961; Feshbach, 
1956; Digman, 1963). Thus, one might speculate that teachers or counse­
lors might rate girls higher than boys on social relations with their 
peers. A recent study by Clifford and Walster (1973), using photographs 
of attractive and unattractive boys and girls attached to a student's 
summary record which was filled out for an above-average student, found 
that fifth-grade teachers rate girls higher than boys on peer-group re­
lationships. 
The present study did not support earlier findings. Perhaps the 
difference was due to the balanced presentation of supportive and non-
supportive information needed to make a judgment regarding the student's 
conduct in interpersonal relations. 
Hog: There is no significant difference in the potential for 
adults to experience problems in interpersonal relationships 
with male students (physically attractive and physically un­
attractive) and female students (physically attractive and 
physically unattractive) as perceived by full-time counselors 
or part-time teacher-counselors. 
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Analysis of variance via regression (classic experimental approach) 
did not yield an f-value of sufficient magnitude to result in rejection of 
this null hypothesis. The sex of the student did not significantly affect 
how the full-time teachers, full-time counselors, or part-time teachers 
and counselors viewed the student's potential for problems in relation­
ships with adults. 
A one-way analysis of variance was conducted with each respondent 
group to determine if there were significant differences between the mean 
responses for Hog. None of the discrepancies between means reached sig­
nificance. Nor were there any recognizable trends in the means as indi­
cated in Appendix F, Table 47, page 157. 
Hog: There is no significant difference in the potential for ex­
periencing problems in achieving academic success of male students 
(physically attractive and physically unattractive) and female 
students (physically attractive and physically unattractive) as 
perceived by full-time teachers, full-time counselors, or part-
time teacher-counselors. 
Analysis of these data failed to result in the rejection of this null 
hypothesis. The sex of the students did not significantly affect how the 
respondents viewed the students' potential for experiencing problems in 
achieving academic success. This was confirmed by a within group compari­
son of means for each of the three classifications of respondents. The 
difference that existed between the mean responses to HOg was insignifi­
cant. Means are presented in Appendix, Table 48, page 158. 
Prior research indicates that parents expect male children to get 
more education than females (Aberle and Naegele, 1953), and discriminatory 
admission committees assist them in doing so (Walster et al., 1971). 
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However, when teachers are asked if male students are expected to attain 
higher levels of education than their female counterparts, the answer is 
no (Clifford and Walster, 1973). Although this study did not investigate 
teacher and counselor expectations for the students' potential for post-
secondary education, it could conceivably be hypothesized that, if there 
is indeed an expectation regarding further education being more likely for 
males, one might also theorize that teachers and counselors would harbor 
higher expectations for males achieving academic success than would be 
true for females. The findings of this study did not support this con­
tention. 
Hoio' There is no significant difference in the potential of stu­
dents for experiencing problems in peer-group relationships as 
perceived by full-time teachers, full-time counselors, or part-
time teacher-counselors. 
There was insufficient evidence to reject the null hypothesis. Dis­
regarding sex and level of attractiveness of the students, there was no 
significant difference in the potential of students for experiencing 
problems in peer relationships as perceived by the three groups of re­
spondents. 
Hon*. There is no significant difference in the potential of 
students for experiencing problems in relationships with adults 
as perceived by full-time teachers, full-time counselors or part-
time teachers and counselors. 
The application of analysis of variance techniques to these data 
failed to yield f-values of sufficient magnitude to reject the null 
hypothesis. Full-time teachers, full-time counselors, and part-time 
teacher-counselors did not differ significantly in their perceptions of 
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student's potential for experiencing problenas in interaction with adults, 
regardless of the student's sex and level of facial attractiveness. 
Hoi2- There is no significant difference in the potential of 
students for experiencing problems achieving academic success 
of perceived by full-time counselors, full-time teachers, or 
part-time teacher-counselors. 
As with the preceding eleven null hypotheses, there was insufficient 
evidence to reject this null hypotheses. When disregarding the sex and 
level of attractiveness of the students, none of the three groups of re­
spondents differed significantly in their views of a student's likelihood 
for experiencing difficulties in achieving acadanic success. 
Secondary Concerns 
In this experiment the primary interest was the influence that a 
student's physical attractiveness may have had on the formation of expect­
ancies of full-time teachers, full-time counselors, or part-time teacher-
counselors regarding the student's potential for experiencing problems 
interacting with adults, the student's potential for experiencing problems 
interacting with peers, as well as the student's likelihood for experi­
encing problems in achieving academic success. Yet there are often con­
cerns in an investigation that, while not being considered the primary 
reason for the research, would if examined, contribute to an additional 
clarification of the major hypotheses. Such was the case in this study. 
The two secondary areas of interest were: (1) whether the expectations of 
the three groups of respondents were affected by the student's level of 
facial attractiveness when the student's sex was held constant; and (2) 
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whether the respondent's expectations for students were influenced by the 
sex of the respondent or the sex of the student when the level of the 
student's facial attractiveness was held constant. 
Eighteen analyses of variance were conducted to determine whether the 
expectations of the three groups of respondents were affected by the stu­
dent's level of facial attractiveness when the student's sex was held 
constant. All eighteen analyses failed to yield f-values of significant 
magnitude to indicate significant differences. The means resulting from 
these analyses of variance appear in Appendix F, Tables 46, 47, and 48, 
pages 157-159. No trends in the means were discernible. 
Twelve analyses of variance were then conducted to determine whether 
the respondents' expectations for students were influenced by the sex of 
the respondent or the sex of the student when the level of the student's 
facial attractiveness was held constant. None of the within group com­
parison of means differed significantly at the .05 level of significance 
as a function of the respondent's sex nor the student's sex when the stu­
dent's level of facial attractiveness was held constant. Appendix F, 
Tables 49, 50, and 51, pages 158-159, display the means resulting from 
these analyses of variance. 
This is consistent with an earlier study by Clifford and Walster 
(1973) who reported similar results with fifth-grade teachers as repond-
ents. Teachers were given information, presumably about a child's scho­
lastic and social potential, accompanied by a photograph of an attractive 
or an unattractive boy or girl. The teachers viewed the photographs, read 
the accompanying information, and then rated the children according to 
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four items. These items included speculations of the child's social re­
lationships with classmates, speculations of the child's parents' atti­
tudes toward school, speculation about the child's level of intelligence, 
and speculation of how far the child would progress in his/her education. 
Analyses were conducted to determine whether the child's attractiveness 
interacted either with the sex of the teacher making the ratings, or the 
sex of the child who was being rated. Results showed that whether the 
teacher is male or female, and regardless of whether the pupil is a boy 
or a girl, the child's physical attractiveness has an equally strong asso­
ciation with his/her teacher's reaction to him/her. However, a recent 
study by Dion and Berscheid (1974) found that, when a child's physical 
attractiveness and sex are investigated as potential el icitors of adult 
punitiveness, men and women show a difference in their responses as a 
function of the child's sex and attractiveness. Specifically, women were 
found to behave more leniently towards an attractive boy than towards 
either an attractive girl or an unattractive boy. Yet neither a child's 
sex nor attractiveness influenced the men's administration of penalties to 
the child. It is conceivable, that when responding to a child's perform­
ance on a task, women's behavior may be influenced more by social cues in­
cluding overt characteristics such as physical attractiveness. In the re­
view of studies on cross-sex effects of adult-child interaction, the gen­
eral feeling is that more investigations are needed before any conclusive 
explanations can be tested. 
As the major null hypotheses of the study withstood the tests of 
analyses, an in-depth analysis of respondent characteristics as reported 
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on the questionnaire was not conducted. However, analyses were conducted 
on a few respondent characteristics. These results, while not conclusive, 
do suggest possible areas for future research. Respondent characteristics 
such as age, years of experience in education, extent of academic train­
ing, or tendency towards "authoritarianism" as measured by the Four Item F 
Scale did not significantly affect expectations for students' potential 
for experiencing difficulties in interpersonal relationships with peers or 
adults nor their potential for experiencing problems in achieving academic 
success. This was true regardless of student's sex or facial attractive­
ness. 
Limitations 
The reader is cautioned that the findings of this study are applica­
ble only to the Iowa populations which were sampled. These populations 
were predominantly rural farming communities and small cities. General­
izing these findings without using other populations for replication stud­
ies could be inaccurate. This is a limitation usually associated with 
regional sampling of a diverse and large total population such as the 
national population of teachers and counselors. 
A second limitation involves the psychological report which was 
balanced in its presentation of information considered supportive and 
nonsupportive of the student. While this study suggests that facial 
attractiveness when accompanied by a balanced psychological report may not 
be a significant factor in the formation of the expectations of secondary 
teachers and counselors, one cannot say what the effect of a student's 
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facial attractiveness would be had the accompanying psychological report 
been biased in favor of or against the student. 
Another possible limitation stems from the large amount of informa­
tion contained in the psychological reports. The plethora of data may 
have minimized any potential effects of the students' facial attractive­
ness on the respondents' expectations. 
Implications 
As other studies have pointed out (Barber et al., 1969; Beez, 1970; 
Dangel, 1970; and Salvia et al., 1973), much more intensive research must 
be conducted if the various components of the expectancy phenomena are to 
be understood in relation to various important variables. While this in­
vestigation did not support the belief held by some researchers that 
facial attractiveness serves as a stereotyping factor with educators, it 
does reinforce the contention that if such an expectancy phenomenon 
exists, it is indeed a complex occurrence and is in need of continued 
exploration and explanation. Further avenues of experimentation might 
assess whether attractive or unattractive children differ in such impor­
tant dimensions as self-concept, sensitivity, and reaction to the atten­
tion or inattention of others. 
Recommendations 
Numerous studies have examined the various aspects of the expectancy 
phenomenon as related to physical attractiveness. The results of these 
studies have been inconsistent, and the very nature of the subtle com-
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munication of expectancies and the general construct itself is the center 
of considerable controversy. The impact of research suggesting a possible 
expectancy (Clifford and Walster, 1973; Dion and Berscheid, 1972; Barocas 
and Black, 1974; Dion, 1972; Dion, 1974; Barocas and Vance, 1974) of the 
success or failure of a child in school is reason enough for continued 
research. 
This study indicates that the formation of expectancies based on 
facial attractiveness is questionable- Of importance in the possible 
formation of expectancies based on a student's facial attractiveness may 
be the effects of behavioral descriptions accompanying the student's 
photograph. A review of existing research on the effects of physical 
attractiveness and trait inference (Miller, 1970; Dion et al., 1972; 
Goldberg et al., 1975; Landy and Sigall, 1974; Terry, 1975; Stewart 
et al., 1973) indicated that studies supporting the expectancy phenomena 
have not employed the use of an unbiased report to accompany the students' 
photographs. This study used a psychological report to accompany the 
photograph, which was balanced in its presentation of information favora­
ble or unfavorable to the student. Consequently, future studies investi­
gating whether a student's facial attractiveness affects educators' ex­
pectancies should take precautions to minimize the possible effects of 
accompanying information either favorable or unfavorable to the student. 
Additional research is needed to determine whether there are specific 
attitudes or different personality traits particular to those educators 
who may be susceptible to the formation of expectancies based on limited 
information and/or minimal interpersonal communication with a student. In 
nsb 
other words, emphasis should be placed on investigating the characteris­
tics of those educators who tend to formulate expectancies, rather than on 
the characteristics of the students for whom the expectancies are formed. 
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SUMMARY 
The purpose of this study was to examine the possible effects of a 
high school student's facial attractiveness on the expectations of full-
time teachers, full-time counselors, and part-time teacher-counselors 
regarding the potential that adults and senior high students would ex­
perience problems interacting with the student, as well as the student's 
likelihood for experiencing problems in successfully dealing with 
academics. 
The study involved ninety-nine full-time teachers and one hundred 
four counselors of whom eighty-six were full-time counselors and eighteen 
who shared a joint responsibility of counseling plus teaching duties. A 
stratified sampling procedure was followed. The participating teachers 
came from fourteen different attendance centers selected by jury panel as 
school representative of their respective school classification as deter­
mined by the Iowa Department of Public Instruction. The counselors were 
selected on a state-wide basis with the single exclusion of those counse­
lors serving the schools from which the teaching sample was drawn. 
One of four photographs, previously judged as an attractive male, 
attractive female, unattractive male, or unattractive female, was attached 
to a psychological report containing information about the student's past 
and present academic performance, interpersonal relationships, the results 
of current psychological evaluations, and parental concerns for the child. 
All reports were identical with the exceptions of a change in the stu­
dent's name and the corresponding pronouns. Following the report, the 
respondents were asked to respond to three affirmative statements on the 
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basis of the information presented in the psychological report- These 
statements were: 
1. Peers will have problems interacting with this student. 
2. Adults will have problems interacting with this student. 
3. Problems in successfully dealing with academics can be expected 
for this student. 
The format followed in assessing degree of agreement or disagreanent 
was a five-point Likert Scale with a midpoint reflecting indecision. A 
point value ranging from one to five points was followed with a value of 
one being assigned to "Strongly Disagree" through five points for "Strong­
ly Agree." The raw score value for each subject was then used in the 
subsequent analysis of each of the three statements. 
A questionnaire followed the response form, consisting of twenty-four 
items, twenty of which dealt with demographic infornation and four with 
"authoritarianism." The demographic data were concerned with but not 
limited to the respondent's teaching duties, experience, college training, 
membership in professional organizations, age, marital status, and sex. 
In an effort to minimize the possibility that any of the teacher re­
spondents might become aware of the nature of the study through communica­
tion with a colleague, the examiner met with the participating teachers 
en masse at each cooperating attendance center and collected the data 
during a single visitation. This concern was not applicable to the 
counselors, as only one counselor per attendance center was involved in 
the study. In view of the impossibility of meeting with the counselors 
as a group, their data were collected via mail. 
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Twelve general null hypotheses were formulated to examine the effects 
of physical attractiveness on teacher and counselor's expectations for 
students. For purposes of Investigation, these general hypotheses were 
expanded to include eighteen sub-null hypotheses. None of the twelve 
major or the eighteen sub-null hypotheses were rejected at the .05 level 
of significance. In abbreviated form, the findings are as follows. 
Null Hypotheses 
1. There is no significant difference in the potential for Failed to 
peers to experience problems when interacting with physically reject 
attractive males, physically unattractive males, physically 
attractive females and physically unattractive females as 
perceived by full-time teachers, full-time counselors, or 
part-time teacher-counselors. 
2. There is no significant difference in the potential for Failed to 
adults to experience problems when interacting with physical- reject 
ly attractive males, physically unattractive males, physical­
ly attractive females and physically unattractive females as 
perceived by full-time teachers, full-time counselors, or 
part-time teacher-counselors. 
3. There is no significant difference in the potential for Failed to 
experiencing problans in achieving academic success of reject 
physically attractive males, physically unattractive males, 
physically attractive females, or physically unattractive 
females as perceived by full-time teachers, full-time 
counselors, or part-time teacher-counselors. 
4. There is no significant difference in the potential for Failed to 
peers to experience problems in interpersonal relationships reject 
with physically attractive and physically unattractive stu­
dents as perceived by full-time teachers, full-time counse­
lors, or part-time teacher-counselors. 
5. There is no significant difference in the potential for Failed to 
adults to experience problems in interpersonal relationships reject 
with physically attractive and physically unattractive stu­
dents as perceived by full-time teachers, full-time counse­
lors, or part-time teacher-counselors. 
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6. There is no significant difference in the potential for Failed to 
experiencing problems in achieving academic success of reject 
physically attractive and physically unattractive students 
as perceived by full-time teachers, full-time counselors, or 
part-time teacher-counselors. 
7. There is no significant difference in the potential for Failed to 
peers to experience problems in interpersonal relationships reject 
with male students (physically attractive and physically 
unattractive) and female students (physically attractive 
and physically unattractive) as perceived by full-time 
teachers, full-time counselors, or part-time teacher-
counselors. 
8. There is no significant difference in the potential for Failed to 
adults to experience problems in interpersonal relationships reject 
with male students (physically attractive and physically 
unattractive) and female students (physically attractive 
and physically unattractive) as perceived by full-time 
teachers, full-time counselors, or part-time teacher-
counselors. 
9. There is no significant difference in the potential for Failed to 
experiencing problems in achieving academic success of male reject 
students (physically attractive and physically unattractive) 
and female students (physically attractive and physically 
unattractive) as perceived by full-time teachers, full-time 
counselors, or part-time teacher-counselors. 
10. There is no significant difference in the potential of Failed to 
students for experiencing problems in peer-group relation- reject 
ships as perceived by full-time teachers, full-time counse­
lors, or part-time teacher-counselors. 
11. There is no significant difference in the potential of Failed to 
students for experiencing problems in relationships with reject 
adults as perceived by full-time teachers, full-time counse­
lors, or part-time teacher-counselors. 
12. There is no significant difference in the potential of Failed to 
students for experiencing problems achieving academic sue- reject 
cess as perceived by full-time teachers, full-time counse­
lors, or part-time teacher-counselors. 
Further analysis of the data revealed that the expectations of the 
three groups of respondents were not affected by the student's level of 
facial attractiveness when the student's sex was held constant. There was 
also no significant relationship between the respondent's expectations for 
120 
students and the sex of the student or the sex of the respondent when the 
level of student's facial attractiveness was held constant. 
Indications also surfaced suggesting that respondent characteristics 
such as age, years of experience in education, extent of academic train­
ing, or tendency towards "authoritarianism" as measured by the Four Item 
F Scale (Lane, 1955) did not affect the respondents' expectations for 
students' potential for experiencing difficulties in interpersonal rela­
tionships with peers or adults nor their potential for experiencing 
problems in achieving academic success. This v/as true regardless of stu­
dent's sex or facial attractiveness. 
In conclusion, this research indicates that a student's level of 
facial attractiveness, when accompanied by a psychological report that is 
balanced in its presentation of complimentary and uncomplimentary data, is 
not a significant factor in the formation of expectations of senior high 
school teachers and counselors regarding the possibility that adults or 
senior high students would experience difficulties interacting with the 
student nor that the student would encounter problems in successfully 
dealing with academic challenges. 
Perhaps the expectations based on facial attractiveness as documented 
by previous studies are the result of the differences in the experimental 
methodologies employed by those investigators as compared to this re­
searcher, who did not find facial attractiveness to be an important varia­
ble in the formation of expectancies. In other words, there Is some evi­
dence supporting the contention that, with minimal information regarding a 
person or with information biased either against or in favor of the 
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individual, respondents tend to formulate expectations at least partially 
as a result of the subject's level of facial attractiveness. However, 
this study indicates that, if information is essentially neutral or 
balanced in its presentation of favorable or unfavorable statements re­
garding the characteristics of the student, the result may be a decrease 
in the potential for facial attractiveness to operate as a factor in the 
formation of expectations. Further research must be conducted before the 
answer to the foregoing speculations can be validated and the contradic­
tions between research findings fully explained. 
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APPENDIX A: CHARACTERISTICS OF RESPONDENTS 
1. Main teaching assignment: 
Art 
Business 
Counselor 
English & Foreign Languages 
History 
Home Economics 
Industrial Arts & Agriculture 
Library 
Math 
Music 
Physical Education 
Science 
Social Science 
Special Education & Other 
2. Approved by the State Department of Public Instruction 
for the present teaching assignment: 
No 
Yes 
3. Years of teaching experience: 
Less than one year or none 
I- 3 
4-5 
6-10 
II-15 
16 plus 
Part-time 
Full-time teacher- Full-time 
teachers counselors counselors 
5 
8 
1 
19 
9 
6 
7 
4 
8 
8 
5 
9 
7 
_1 
99 
8 
99 
2 
15 
11 
23 
28 
20 
99 
0 
0 
84 
0 
0 
0 
0 
0 
0 
0 
0 
0 
0 
_2 
86 
8 
78 
86 
3 
7 
7 
21 
16 
i 
0 
1 
11 
1 
1 
0 
0 
1 
0 
0 
0 
0 
3 
_0 
18 
0 
18 
18 
0 
2 
4 
4 
2 
_6 
18 
Part-time 
Full-time teacher- Full-time 
teachers counselors counselors 
4. Years of counseling experience: 
None 93 3 
Less than three years 3 4 
4- 5 1 3 
6-10 1 6 
11-15 1 1 
16 plus _0 _JL 
99 18 
5. Counselor/student ratio in your senior high school: 
No counselor in the school 0 0 
1 to less than 150 12 5 
1 to 151-250 14 7 
1 to 251-350 60 3 
1 to 351-450 11 2 
1 to 451-550 1 0 
1 to 551 or more . _JL 
99 18 
6. Description of academic training: 
Less than a Bachelors degree 0 0 
Bachelors degree 32 1 
Bachelors degree plus 15 or more semester hours ... 24 1 
Masters degree 22 11 
Masters degree plus 15 to 29 semester hours 13 4 
Masters degree plus 30 or more semester hours .... 7 1 
Educational Specialist .... 1 0 
Doctorate 0 0 
99 18 
7. Number of years to complete undergraduate training: 
1-4 77 18 
5- 8 17 0 
9 or more jO 
99 18 
0 
18 
10 
31 
17 
10 
86 
0 
3 
9 
46 
18 
6 
JL 
86 
0 
0 
2 
39 
27 
15 
3 
0 
86 
65 
18 
3 
86 
Part-time 
Full-time teacher- Full-time 
teachers counselors counselors 
8. 
9. 
Date of completion of most recent college course directly 
related to your teaching assignment: 
Within the last calendar year 
1-2 years ago 
3-5 years ago 
6 or more years ago 
Number of years in occupations other than education. 
Other occupations include being a housewife. 
None 
1-3 
4- 6 
7-9 
10 or more 
10. 
11. 
27 
26 
32 
M 
99 
50 
29 
5 
6 
9 
99 
How many professional organizations do you belong to that are 
on a local or state level and apply to your teaching or 
counseling responsibilities? Note: Do not count membership 
in groups whose primary function is collective bargaining: 
None 11 
1-2 47 
3-4 35 
5  o r  m o r e  . . . . .  6  
99 
How many professional organizations do you belong to that 
are on a national level and apply to your teaching or 
counseling responsibilities? Note: Do not count member­
ship in groups whose primary function is collective bargaining: 
None 16 
1-2 75 
3 or more 8 
99 
4 
5 
6 
3 
18 
7 
4 
4 
1 
2 
18 
2 
13 
3 
0 
18 
5 
13 
0 
18 
22 
15 
36 
13 
86 
25 
31 
16 
6 
8 
86 
4 
28 
43 
11 
86 
13 
60 
13 
86 
Part-time 
Full-time teacher- Full-time 
teachers counselors counselors 
12. Number of professional workshops or conventions attended 
within the last three years: 
None 
1-2 
3-5 
6-8 «. . .  
9 or more 
13. Combined length of all professional workshops or conventions 
attended within the last three years: 
None 
1-2 days 
3-5 days 
6-8 days 
9 or more days 
14. Major area of study for the workshops, etc. attended within 
the last three years: 
Subject matter area 
Instructional improvement, i.e., methods of delivery, etc. 
Personal growth 
Human relations skills 
Administrative improvement 
I did not attend any workshops, etc 
15. Number of professional books and/or journals read in the 
last three months: 
None 
1-2 
3-4 
5-6 
5 
29 
49 
11 
99 
4 
20 
25 
17 
M 
99 
47 
35 
7 
1 6  
4 
4 
8 
35 
31 
13 
0 
7 
7 
4 
JO 
18 
0 
3 
10 
2 
3 
18 
4 
7 
4 
7 
1 
0 
0 
8 
8 
0 
0 
10 
39 
21 
16 
86 
0 
4 
18 
24 
# 
86 
19 
10 
22 
57 
5 
1 
2 
28 
34 
15 
CO 
Part-time 
Full-time teacher- Full-time 
teachers counselors counselors 
7-8 4 0 
9  o r  m o r e  . . . .  «  _ 8  _ 2  
99 18 
16. Age: 
Less than 23 5 1 
24-27 13 2 
28-31 18 3 
32-35 24 2 
36-40 11 1 
41-45 12 3 
46-50 9 1 
51-55 4 3 
56 or over _4 _3 
99 18 
17. Marital status: 
Single or widow/widower 18 3 
Married 76 15 
Divorced/separated 5 0 
99 17 
18. Sex: 
Male 69 13 
Female 30 5 
W 18 
19. Check one of the following statements as they apply to you. 
I am not employed as a counselor 99 0 
I am a counselor, but have not had a supervised 
counseling practicum 0 3 
' I am a counselor and have had a supervised counseling 
practicum _0 15 
99 18 
3 
JL 
86 
0 
3 
16 
16 
15 
14 
4 
10 
10 
86 
4 
77 
5 
86 
63 
23 
86 
0 
5 
81 
86 
Part-time 
Full-time teacher- Full-time 
teachers counselors counselors 
Please respond to the next four statements according to your degree of 
agreement or disagreement realizing that there is no "right" answer. 
1. What young people need most of all is strict discipline by their parents: 
I agree quite a bit 30 5 11 
I agree a little 48 8 31 
I am undecided 4 1 2 
I disagree a little 13 1 23 
I disagree quite a bit _3 _3 19 
98 18 86 
2. Most people who don't get ahead just don't have enough will power: 
I agree quite a bit 10 2 4 
I agree a little 39 6 29 
I am undecided . . 10 1 4 
I disagree a little 26 3 26 
I disagree quite a bit 13 _6 23 
98 18 86 
3. A few strong leaders could make this country better than all the laws and talk: 
I agree quite a bit 8 3 5 
I agree a little 22 2 20 
I am undecided 12 7 10 
I disagree a little 19 2 23 
I disagree quite a bit .... 37 4 28 
98 18 86 
4. People sometimes say that an insult to your honor should not be 
forgotten. Do you agree of disagree with that? 
I agree quite a bit 4 1 1 
I agree a little 20 5 8 
I am undecided 9 2 3 
I disagree a little 31 3 17 
I disagree quite a bit ^ _7 57_ 
98 18 86 
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APPENDIX B: PSYCHOLOGICAL REPORTS 
Form A - Psychological Report 
December 14, 1975 
Subject: Susan Jones 
Birthdate: February 2, 1960 
Age: 15 years, 9 months 
REASON FOR REFERRAL: Sue has recently experienced difficulties meeting 
the academic expectations of at least two of her classroom instructors. 
Within the last two months her grades in these classes have evidenced a 
drop of approximately one letter grade. While her homework is usually 
turned in on time, there seems to be little indication of effort or an 
attempt on Sue's part to proofread her assignments prior to turning them 
in. Other staff members have noticed a change in Sue's behavior, but are 
hard pressed to specify the cause for the behavioral fluctuation. 
Sue's parents have also noted some minor behavioral changes within the 
home. Specifically, when Mr. and Mrs. Jones encourage Sue to spend more 
time on her school work. Sue frequently responds with statements indi­
cating that her school work is at an acceptable level or that she has 
already completed her homework. She tends to spe^d a great deal of time 
on the telephone and her parents feel that she may be involved in some 
minor dispute with her friends. 
As a result, the student's parents and some of her teachers have requested 
a psychological evaluation of Sue to help determine if the student is in 
need of counseling. 
TEACHERS' REPORT: Discussions with Sue's instructors revealed differences 
in opinion regarding Sue's social and academic behavior. Two instructors 
feel that Sue is currently involved in changing her circle of friends, as 
indicated by her being seen with peers other than those in her circle of 
acquaintances. Within the classroom Sue manifests occasional decreases in 
motivation and seems to be spending an increasing amount of time day­
dreaming. Other instructors have not been aware of changes in Sue's be­
havior and feel that in most incidences Sue's academic performance is 
commensurate with the instructor's expectations. 
BEHAVIOR DURING TESTING: Throughout the evaluation Sue was cooperative 
with the examiner, although evidencing a mild degree of anxiety. She did 
not engage in spontaneous conversation, however, she was responsive to 
examiner initiated discussions especially when given encouragement to 
become more vocal in her responses. 
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Sue's problem solving behavior was fairly appropriate although she became 
somewhat frustrated with the more demanding tasks. No unusual behaviors 
were noted during the evaluation. 
TEST RESULTS : On the Wechsler Intelligence Scale for Children - Revised 
Form, Sue's overall intellectual functioning was found to fall within the 
average range of intelligence. There was no significant discrepancy be­
tween verbal and nonverbal skills. The results of the current evaluation 
were consistent with the results of a group intelligence test administered 
to Sue when she was in the elementary grades. Sue tended to have minor 
difficulties with attention and concentration, as well as short term 
auditory memory. She did, however, seem quite adequate in her verbal 
concept formation and expressive vocabulary. Her current instructional 
reading level was determined to be at grade level 10.0, while her spelling 
was a grade level 10.2. She was able to function at the tenth year, sixth 
month in arithmetic. In terms of grade placement a normal level of 
functioning for a student in the midst of the sophomore year would be at 
10.5. 
OTHER PERTINENT DATA: Sue is the second of three children born to her 
parents. Her older brother is a senior in high school, while her younger 
sister is in the second grade. Both Mr. and Mrs. Jones are employed by a 
local industry. The parents could well be described as middle class and 
give the appearance of having a fairly stable marriage. 
Sue's grade school teachers, as evidenced in teacher reports found in 
Sue's cumulative records, described Sue as being somewhat self-willed 
although at the same time remaining basically responsive to intervention 
by her classroom instructors. There were occasional difficulties in 
getting along with her peers, although none of the instances were severe 
enough to warrant a parent-teacher conference. At least two teachers 
noticed that Sue has a preference for interacting with younger children. 
SUMMARY: This student is currently functioning in the average range of 
intelligence. Her level of academic functioning seems to be fairly com­
mensurate with her major intellectual capabilities although she is de­
scribed by some of her teachers as evidencing an inconsistency in her 
classroom work, 
A discussion with Sue during the evaluation indicated that she is cur­
rently experiencing some value conflict with her parents. This is appar­
ently resulting in an increasing difficulty in establishing meaningful 
communication with her mother and father. 
RECOMMENDATIONS: There are three statements below. On the basis of the 
psychological report, please indicate your degree of agreement or dis­
agreement by circling the answer that best expresses your feelings. 
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1. Peers will have problems interacting with this student. 
(1) Strongly disagree 
(2) Mildly disagree 
(3) Undecided 
(4) Mildly agree 
(5) Strongly agree 
2. Adults will have problems interacting with this student. 
(1) Strongly disagree 
(2) Mildly disagree 
(3) Undecided 
(4) Mildly agree 
(5) Strongly agree 
3. Problems in successfully dealing with academics can be expected for 
this student. 
(1) Strongly disagree 
(2) Mildly disagree 
(3) Undecided 
(4) Mildly agree 
(5) Strongly agree 
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Form B - Psychological Report 
December 14, 1975 
Subject: Susan Jones 
Date of Birth: February, 1960 
Age: 15 years, 9 months 
REASON FOR REFERRAL: Sue has been recently falling behind in her academic 
work. Two of her teachers indicated she has lost interest in her class-
work and seems preoccupied with peer relationships. Several staff members 
have noticed that Sue seems to be changing her circle of friends. Her 
homework is occasionally late and has recently not been up to what the 
majority of her instructors feel is representative of Sue's capabilities. 
Mr. and Mrs. Jones, Sue's parents, have also noticed some changes in her 
behavior. Specifically, Sue is less receptive to parental suggestion and 
guidance, while placing an increasing value on the opinions of her 
friends. Within the last month. Sue has come home from school activities 
at a time later than the limits established by her parents. When con­
fronted by her parents. Sue often becomes argumentative. 
As a result, the child's parents and some of her teachers have requested a 
psychological evaluation of Sue to help determine if Sue is in need of 
counseling. 
TEACHERS' REPORT: Discussions with Susan's instructors revealed differ­
ences in opinion regarding Sue's social and academic behavior. It seems 
as though two instructors have noticed that Sue is preoccupied with her 
peer group relationships and seems to be in the midst of trying to estab­
lish some new relationships, while terminating some of the relationships 
with her older friends. Apparently, as a result of this, she has evi­
denced a decrease in motivation and her work has slipped. Other instruc­
tors have not been aware of any changes in her behavior and feel that 
Sue's academic performance meets the majority of their expectations. 
BEHAVIOR DURING TESTING:' Sue was introduced to the psychologist by the 
Senior High counselor. When the reasons for the introduction were ex­
plained, Sue became slightly anxious and voiced surprise that the referral 
had been initiated. Sue gave the impression of being unaware of the 
concern voiced by her instructors and parents. Consequently, it took a 
longer period of time to establish rapport than would normally be neces­
sary. Throughout the evaluation Sue was basically cooperative, although 
she did not engage in spontaneous conversation. She readily accepted all 
tasks presented, attention to instructions, investigated adequately, and 
appeared to enjoy the individual attention. 
144 
Sue's problem solving behavior was appropriate and there was no indicated 
preference for the easier items. Frustration tolerance was within normal 
limits and there were no unusual behaviors noted during the evaluation. 
TEST RESULTS: On the Wechsler Intelligence Scale for Children - Revised 
Form, Sue's current overall intellectual functioning, including verbal and 
nonverbal skills, is assessed to be within ths average range of intelli­
gence. Present overall intellectual functioning is consistent with full 
scale results obtained on the routinely administered group tests. Al­
though her scope of general information seaned somewhat restricted. Sue 
appeared to be able to utilize the knowledge that has been acquired in 
responding meaningfully to practical and social situations. Overall, her 
thinking tended to be somewhat concrete—although her word knowledge and 
verbal concept development was about average for her age group. Her 
current level of academic achievement, as assessed on the Wide Range 
Achievement Test, is at grade level 10.2 in the reading, grade level 10.5 
in the spelling, and 10.2 in the arithmetic. In terms of grade placement 
a normal level of functioning for a student in the midst of the sophomore 
year would be at 10.5. 
OTHER PERTINENT DATA: Sue is a middle child in a family of six children. 
Both the mother and father work; the father is employed by a local indus­
try and the mother is a cashier in a local grocery store. The three 
children who do not attend school are cared for by the father during 
school hours. Although the parents' income meets only minimum economic 
needs and the children rarely see both parents together (the mother works 
the day shift and the father works the midnight shift), the family situa­
tion seems to be a stable one. 
Sue is the older of the two female children in the Jones family. At four 
years of age Sue had pneumonia. Her physical activities have been limited 
since that time. Both her mother and teachers report that Sue becomes 
easily fatigued when engaged in any strenuous physical activity. Thus, 
Sue has had only a minimal amount of outdoor play activities or involve­
ment in athletics. 
A review of the cumulative records indicated that some of Sue's grade 
school teachers have observed that she seems to enjoy the company of 
younger children and at times was immature in many of her behavioral 
characteristics. Sue's lack of physical robustness probably accounts for 
her performance for the companionship of younger children, at least during 
the primary school years. This restriction of opportunities to associate 
with other children may have slightly hampered the development of Sue's 
social skills necessary for effective peer interaction. 
SUMMARY: The subject is currently functioning in the average range of 
intelligence. Per level of academic functioning as assessed on the WRAT 
is consistent with expectations for a child of her measured capabilities, 
although teacher reports indicate inconsistency in the child's academic 
performance. 
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A clinical interview indicated that Sue is experiencing some difficulties 
in communication with her parents. Apparently, the parents and Sue are 
engaged in a values conflict. Sue also seems to be increasingly concerned 
about peer group opinion and acceptance. 
RECOMMENDATIONS: There are three statements below. On the basis of the 
psychological report, please indicate your degree of agreement or dis­
agreement by circling the answer that best expresses your feelings. 
1. Peers will have problems interacting with this student. 
(1) Strongly disagree 
(2) Mildly disagree 
(3) Undecided 
(4) Mildly agree 
(5) Strongly agree 
2. Adults will have problems interacting with this student. 
(1) Strongly disagree 
(2) Mildly disagree 
(3) Undecided 
(4) Mildly agree 
(5) Strongly agree 
3. Problems in successfully dealing with academics can be expected for 
this student. 
(1) Strongly disagree 
(2) Mildly disagree 
(3) Undecided 
(4) Mildly agree 
(5) Strongly agree 
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Form C - Final Psychological Report 
March 7, 1976 
Subject: Robert Brown 
Age: 15 years, 9 months 
Birthdate: 2-2-60 
School: Central Senior High 
Grade: Ten 
Date of Evaluation: 7 March 1976 
REASON FOR REFERRAL: Bob has been recently falling behind in his academic 
work. Two of his teachers indicated he has lost interest in his classwork 
and seems preoccupied with peer relationships. Several staff members have 
noted that Bob seems to be changing his circle of friends. His homework 
is occasionally late and has recently not been up to what the majority of 
his instructors feel is representative of Bob's capabilities. 
Mr. and Mrs. Brown, Bob's parents, have also noticed some changes in his 
behavior. Specifically, he is less receptive to parental suggestions and 
guidance, while placing an increasing value on the opinions of his friends 
(some of who are not approved of by Mr. and Mrs. Brown) and he also tends 
to spend a great deal of time on the telephone. His parents feel that he 
may be involved in some minor dispute with his friends. As a result, 
Bob's parents and some of his teachers have requested a psychological 
evaluation to help determine if Bob is in need of counseling. 
TEACHERS' REPORT: Discussions with Bob's instructors revealed differences 
in opinion regarding his social and academic behavior. It seems as though 
two instructors have noticed that Bob is preoccupied with his peer group 
relationships, while terminating some of the relationships with his older 
friends. Apparently, as a result of this, he has evidence a decrease in 
motivation and his work has slipped. Other instructors have not been 
aware of any changes in his behavior and feel that Bob's academic per­
formance meets the majority of their expectations. 
BEHAVIOR DURING TESTING: Bob was introduced to the psychologist by the 
Senior High counselor. When the reasons for the introduction were ex­
plained, Bob became slightly anxious and voiced surprise that the re­
ferral had been initiated. He gave the impression of being unaware of the 
concern voiced by his instructors and parents. Consequently it took a 
longer period of time to establish rapport than would normally be neces­
sary. Throughout the evaluation Bob was basically cooperative, although 
he did not engage in spontaneous conversation. He readily accepted all 
tasks presented, paid attention to instructions, investigated adequately, 
and appeared to enjoy the individual attention. 
Bob's problem solving behavior was appropriate and there was no indicated 
preference for the easier items. Frustration tolerance was within normal 
limits and there were no unusual behaviors noted during the evaluation. 
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TEST RESULTS: On the Wechsler Intelligence Scale for Children - Revised 
Form, Bob's overall intellectual functioning was found to fall within the 
average range of intelligence. There was no significant discrepancy be­
tween the verbal and nonverbal skills. The results of the current evalua­
tion were consistent with the results of a group intelligence test ad­
ministered to Bob when he was in the elementary grades. Bob tended to 
have minor difficulties with attention and concentration, as well as short 
term auditory memory. He did, however, seem quite adequate in his verbal 
concept formation and expressive vocabulary. His current instructional 
reading level was determined to be at the ninth grade level, while his 
spelling was at the beginning tenth grade level. He was able to function 
at the tenth year, third month level in arithmetic. 
OTHER PERTINENT DATA: Bob is the second of three children born to his 
parents. His older brother is a senior in high school, while his younger 
sister is in the fifth grade. Both Mr. and Mrs. Brown are employed by a 
local industry. The parents could well be described as middle class and 
give the appearance of having a fairly stable marriage. 
Bob's grade school teachers, as evidenced in teacher reports found in 
Bob's cumulative records, described Bob as being somewhat self-willed 
although remaining basically responsive to intervention by his classroom 
instructors. There were occasional difficulties in getting along with his 
peers, although none of the instances were severe enough to warrant a 
parent-teacher conference. At least two teachers noticed that Bob had a 
preference for interacting with younger children. 
SUMMARY: This student is currently functioning in the average range of 
intelligence. His level of academic functioning seems to be slightly 
lower than expected in view of his measured intellectual capabilities. He 
is described by some of his teachers as evidencing an inconsistency in his 
classroom work. 
A discussion with Bob during the evaluation indicated that he is currently 
experiencing some value conflicts with his parents. This is apparently 
resulting in an increasing difficulty in establishing meaningful communi­
cation with his mother and father. 
RECOMMENDATIONS: There are three statements below. On the basis of the 
psychological report, please indicate your degree of agreement or dis­
agreement by circling the answer that best expressed your feelings. 
1. Peers will have problems interacting with this student. 
(1) Strongly disagree 
(2) Mildly disagree 
(3) Undecided 
(4) Mildly agree 
(5) Strongly agree 
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2. Adults will have problems interacting with this student. 
(1) Strongly disagree 
(2) Mildly disagree 
(3) Undecided 
(4) Mildly agree 
(5) Strongly agree 
3. Problems in successfully dealing with academics can be expected for 
this student. 
(1) Strongly disagree 
(2) Mildly disagree 
(3) Undecided 
(4) Mildly agree 
(5) Strongly agree 
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APPENDIX C: QUESTIONNAIRE 
Please respond to each question by circling the choice that best applies 
to you. 
1. Please check one of the following statements that best applies to your 
employment. 
(1) Full-time teaching assignment 
(2) Part-time teaching assignment and part-time counselor 
(3) Full-time counselor 
2. In what area is your present teaching assignment? (Note: If you are 
teaching in more than one area, indicate your main teaching assign-
ment.) 
(1) Agri cul ture 
(2) Art 
(3) Business 
(4) Counselor 
(5) English 
(6) Foreign Languages 
(7) Hi story 
(8) Home Economics 
(9) Industrial Arts 
(10) Library 
(IT) Math 
(12) Music 
(13) Physical Education 
(14) Science 
(15) Social Science 
(16) Special Education (includes resource rooms for the learning dis­
abled, etc.) 
(17) Other: Please specify 
3. Is your present teaching assignment in an area other than one in which 
you are approved by the Iowa State Department of Public Instruction? 
(1) Yes 
(2) No 
4. Number of years teaching experience: 
(1) None 
(2) Less than one year 
(3) 1-3 
(4) 4-5 
(5) 6-10 
(6) 11-15 
(7) 16 plus 
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5. Please check one of the following statements as they apply to you: 
(1) I am not employed as a counselor. 
(2) I am a counselor, but have not had a supervised counseling 
practi cum. 
(3) I am a counselor and have had a supervised counseling practicum. 
6. Number of years counseling experience: 
(1) None 
(2) Less than one year 
(3) 1-3 
(4) 4-5 
(5) 6-10 
(6) 11-15 
(7) 16 plus 
7. What is the counselor/student ratio in your secondary school: 
(1) No counselor in the school 
(2) 1 to less than 150 
(3) 1 to 151-250 
(4) 1 to 251-350 
(5) 1 to 351-450 
(6) 1 to 451-550 
(7) 1 to 551 or more 
8. Description of academic training: 
(1) Less than a Bachelors degree 
(2) Bachelors degree 
(3) Bachelors degree plus 15 or more semester hours 
(4) Masters degree 
(5) Masters degree plus 15 to 29 semester hours 
(6) Masters degree plus 30 or more semester hours 
(7) Educational Specialist 
(8) Doctorate 
9. Indicate the number of years to complete your undergraduate training: 
(1) Not completed 
(2) 1-4 
(3) 5-8 
(4) 9 or more 
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10. Date your last college course completed that is directly related to 
your teaching or counseling responsibilities: 
(1) Within the last calendar year 
(2) 1-2 years ago 
(3) 3-5 years ago 
(4) 6 or more years ago 
11. Please list the number of years spent in occupations other than 
education. Note: Other occupations includes being a housewife. 
(1) None 
(2) 1-3 
(3) 4-6 
(4) 7-9 
(5) 10 or more 
12. How many professional organizations do you belong to that are on a 
state or local level and apply to your teaching or counseling re­
sponsibilities? Note: Do not count membership in groups whose 
primary function is collective bargaining. 
(1) None 
(2) 1-2 
(3) 3-4 
(4) 5-6 
(5) 7 or more 
13. How many professional organizations do you belong to that are on a 
national level and apply to your teaching or counseling responsi­
bility? Note: Do not count membership in groups formed for pur­
poses of collective bargaining. 
(1) None 
(2) 1-2 
(3) 3-4 
(4) 5-6 
(5) 7 or more 
14. What is the number of professional workshops or conventions you have 
attended within the last three years? 
(1) None 
(2) 1-2 
(3) 3-5 
(4) 6-8 
(5) 9 or more 
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15. Please indicate the combined length of all professional workshops or 
conventions attended within the last three years: 
(1) None 
(2) 1-2 days 
(3) 3-5 days 
(4) 6-8 days 
(5) 9 or more days 
16- Please indicate the major area of study for the workshops, etc. 
attended within the last three years: 
(1) I did not attend any workshops, conventions, etc. 
(2) Subject matter area 
(3) Instructional improvement, i.e., methods of delivery, etc. 
(4) Personal growth 
(5) Human relations skills 
(6) Administrative improvement 
17. Approximately how many professional books and/or journals have you 
read in the last three months? 
(1) None 
(2) 1-2 
(3) 3-4 
(4) 5-6 
(5) 7-8 
(6) 9 or more 
19. Marital status: 
(1) Single 
(2) Married 
(3) Divorced/separated 
(4) Widow/widower 
20. Sex: 
(1) Male 
(2) Female 
18. Age: 
(1) Less than 23 
(2) 24-27 
(3) 28-31 
(4) 32-35 
(5) 36-40 
(6) 41-45 
(7) 46-50 
(8) 51-55 
(9) 56 or over 
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Please respond to the next four statements according to your degree of 
agreanent or disagreement realizing that there is no "right" answer. 
21. What young people need most of all is strict discipline by their 
parents. 
(1) I agree quite a bit 
(2) I agree a little 
(3) I am undecided 
(4) I disagree c littls 
(5) I disagree quite a bit 
22. Most people who don't get ahead just don't have enough will power. 
(1) I agree quite a bit 
(2) I agree a little 
(3) I am undecided 
(4) I disagree a little 
(5) I disagree quite a bit 
23. A few strong leaders could make this country better than all the laws 
and talk. 
(1) I agree quite a bit 
(2) I agree a little 
(3) I am undecided 
(4) I disagree a little 
(5) I disagree quite a bit 
24. People sometimes say that an insult to your honor should not be for­
gotten. Do you agree or disagree with that? 
(1) I agree quite a bit 
(2) I agree a little 
(3) I am undecided 
(4) I disagree a little 
(5) I disagree quite a bit 
Thank you for your cooperation in this research. If you would like a copy 
of the result, please write your name and address on the three lines below. 
Name: 
Pos i ti on: 
Address : 
/ / / / / / / / / / / / / / /  S T O P  H E R E  / / / / / / / / / / / / / / / / /  
The classification of this respondent's school according to size is: 
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APPENDIX D: DIRECTIONS AND COVER LETTER 
College of Education 
Professional Studies 
IOWA STATE 
1 I R?r 1 Telephone; 515-294-4143 
Fellow Educator 
With the passage of Senate File 1163, or the Area Education Agency 
Bill, the Iowa General Assembly reorganized special education services 
across our state. The reorganization of special education programs such 
as those for the mentally retarded, learning disabled» multiple handi­
capped, etc. has either directly or indirectly affected us all. One re­
sult of the change has been the requirement for a psychological evaluation 
of a student prior to his or her placement into a special education pro­
gram. Consequently there has been a tremendous increase in the number of 
children evaluated and psychological reports written. It becomes apparent 
that the psychological report is an important factor in the selection of a 
child's educational program. 
This investigation is designed to measure the effect a psychological 
report has on the decisions made by educators. One hundred teachers and 
counselors within our state have been carefully hand picked to represent 
all secondary teachers and counselors in Iowa. Consequently, your partic­
ipation and careful responses to the enclosed materials is of vital im­
portance to the success of this research project. 
No more than ten minutes will be required to complete your part of 
the study. To begin, carefully read the psychological report and respond 
to the four questions at the end. Then please answer the items on the 
questionnaire and return all the materials in the enclosed envelope. 
All information is strictly confidential. If you would like to know 
the results of the study, print your name and address at the bottom of the 
questionnaire and a summarization of the findings will be mailed to you. 
Respectfully, 
Carroll Roland, Ed.S. 
Counselor 
Dept. of Educ. 
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APPENDIX E: RESPONDENTS SELECTIONS ON THE DEPENDENT VARIABLES 
Table 43. Subject's responses to: Peers will have problems interacting 
with this student 
Response selection 
Full-time 
teachers 
Part-time 
teacher-
counselors 
Full-time 
counselors 
Strongly disagree 8.2^ 22.2* 15.1® 
Mildly disagree 42.9 15.7 46.5 
Undecided 10.2 11.1 11.7 
Mildly agree 35.7 38.9 26.7 
Strongly agree 2.0 11.1 0.0 
100.0 100.0 100.0 
^Figures are reported as percentages. 
Table 44. Subjects' responses to: Adults will have problsns interacting 
with this student 
Part-time 
Full-time teacher- Full-time 
Response selection teachers counselors counselors 
Strongly disagree 2.of 11.1® 7.0® 
Mildly disagree 25.5 22.2 32.5 
Undecided 12.2 5.5 3.5 
Mildly agree 48.0 50.0 54.7 
Strongly agree 12.2 11.1 2.3 
100.0 100.0 100.0 
^Figures are reported as percentages. 
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Table 45. Subject's responses to: Problems in successfully dealing with 
academics can be expected for this student 
Part-time 
Full-time teacher- Full-time 
Response selection teachers counselors counselors 
Strongly disagree 5.1* 0.0® 10.5* 
Mildly disagree 27.6 27.8 25.6 
Undecided 10.2 16.7 11.6 
Mildly agree 53.1 44.4 48.8 
Strongly agree 4.1 11.1 3.5 
100.0 100.0 100.0 
^Figures are reported as percentages. 
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APPENDIX F: TABLES OF MEANS 
Table 46- Mean responses to: Peers will have problems interacting with 
this student 
Part-time 
Full-time teacher- Full-time 
Variable teachers counselors counselors 
Attractive students 2.9600 3.4286 2.4444 
Unattractive students 2.5667 2.7273 2.5400 
Male students 2.5346 3.2500 2.4524 
Female students 3.0217 2.8000 2.5455 
Attractive male students 2.7308 3.6657 2.5185 
Unattractive male students 2.5385 3.2000 2.3333 
Attractive female students 3.2083 3.2500 2.5652 
Unattractive female students 2.8182 2.5000 2.5238 
Table 47. Mean responses to: Adults will have problems interacting with 
this student 
Part-time 
Full-time teacher-: Full-time 
Variable teachers counselors counselors 
Attractive students 3.4000 3. 7143 3.2200 
Unattractive students 3.4583 3. 0000 3.0000 
Male students 3.3846 3. 2500 3.1429 
Female students 3.4783 3. 3000 3.1136 
Attractive male students 3.1154 4. 3333 3.2593 
Unattractive male students 3.6538 2. 6000 2.9333 
Attractive female students 3.7083 3. 2500 3.1739 
Unattractive female students 3.2273 3. 3333 3.0476 
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Table 48. Mean responses to: Problems in successfully dealing with 
academics can be expected for this student 
Part-time 
Full-time teacher- Full-time 
Variable teachers counselors counselors 
Attractive students 3.2500 3.4286 2.9800 
Unattractive students 3.2083 3.3636 3.2500 
Male students 3.1731 3.5000 3.1667 
Female students 3.3043 3.3000 3.0227 
Attractive male students 3.2692 3.3333 3.0000 
Unattractive male students 3.0759 3.5000 3.4557 
Attractive female students 3.2500 3.5000 2.9555 
Unattractive female students 3.3536 3.1567 3.0952 
Table 49. Mean responses to: Peers will have problems interacting with 
this student - as perceived by male and female respondents 
Female Male 
Variable respondents respondents 
Attractive fenale students 2.7692 2.5111 
Attractive male students 2.3571 2.5938 
Unattractive female students 3.2727 2.8250 
Unattractive male students 2.7000 2.5557 
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Table 50- Mean responses to: Adults will have problems interacting with 
this student - as perceived by male and female respondents 
Female Maie 
Variable respondents respondents 
Attractive female students 3.3043 3.1389 
Attractive male students 3.1633 3.3438 
Unattractive female students 3.5455 3.4000 
Unattractive male students 3.6500 3.0278 
Table 51. Mean responses to: Problems in successfully dealing with 
academics can be expected for this student - as perceived by 
male and female respondents 
Variable 
Female 
respondents 
Male 
respondents 
Attractive fenale students 3.0714 3.1667 
Attractive male students 3.3846 3.3438 
Unattractive female students 3.0000 3.1750 
Unattractive male students 3.4000 3.0000 
